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Llsten as yéﬁ VlSlt the shopplng centers of. our state or walk among .',h3 Zég.

. our peoples and you will hear languages from . every corner of our world
Forty. languages are taught in Hawail e1ght through our publlc .

T secondary schools. T e o e

R Sl . ' . ‘/..' B .
" French, is .a.key 1anguage ;n the Pac1f1c, Nouvelle-Calédonie, Tahiti, - °-
Les Nouvelle. Hebrldes are predom1nant1y French by influence. -Indo- . S
chinese countries-have passed through éras of French 1nf{§9nces and 7. ks

the language is flrmly based: in Viétnam, Laos, and’ Cambodia, all of
which have touched Hawail through commerce travel and 1mm1gratlon in-

"recent years. o A
- ' : - . - .4

_ . To our East, French\tanadlans are a 1arge percentage.of our 1sland
- - ‘visitors. ‘ T : <

. . - ..

. An understand1ng of the French 1anguage enhances the- unéerstandlng of!
’ . anotherﬁcultureb art, literature and- mustc® It atso. clar1f1es the . - -
- humanistic and scientific¢ contributions, made by the French wofldw1de
- For ‘these’ and other reasons, the study of French. must/contlnue to be .an
1mportann part of opT A51an, European and Pac1f1c Language Program in
Hawa11 : 7 S e : -

-« .

2~

ThlS gulde 15 1ntended to assist admlnlstrators, teachers and others
dedicated to achieving the goals of teaching Frentch,: apprec1at1ng 1ts
Q J cu1ture and furthérlng 1nternatlona1 understanding -

g
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The Appendix is a product of a workshop held at McKinley
h School in 1973u :
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"PURPOSE OF THE GUIDE

PN . .
Y. - . .. . 3 a

The purpose of thls French Language Program Gu1de is to express the o
phllosophy, goals and obJectlves, and to outline the .scope and sequence L=
~ of French instruction at various levels for the public schools of Hawaii.
All of these. elements are treateggwlthln the framework- of the Master
1

Plan for Public Education in Haw s the Foundatlon Program ObJectlves
rand the Performance.Expectatlons C

K

N

~'The emphasls is to produce cultural agareness and communlcatlon compe- e

“tence in French at levels I, II, III, and. iV: (grades 7-12). - Many schools '* - .

‘offer students levels V-and VI as well. Program goals are presented for

read1ng, and writing--and erstandlng of French cu1ture

the students’ development,of\ﬁi: four language skills--lisfening,’ speaklng,:g//u
an " S

Thls guide is ‘designed to aid schools in developlng the1r ‘own 1n$t&uctlona1
program. within theﬁframewprk of ‘the Foundation: Program obJectﬁves “To _”?’
assist schools in this effort the guide outlines program goals pr0gram
‘" objectives ‘and performance expeotatlons from which. teachers can" establlsh
1nstructloha1 obJectlvqs relat1ve to their own classroom sltuatlons o

- There are two major d1v1slon5' French I-VI (0811- 0816) and Conversat onal-
Frencl § Culture I and I (0817 ‘and 0818). The latter is more of,an

1ntroductlon for 1ntermed1ate grades or“students who choose- a fess /i
depth approach : f S i

LIRS

Teachers are free to.'select from the Approved Instgzuctional - Materials . (AL )
'publlcatlon those materlals they feel: are best su1ted to meet t e needs of
individual students T o e

'The empha51s of thls gubge will oe\oﬂ—the—§5cond French progr
.. .concerns’ the. 1lsten1ng, speaking, reading -and: writing, SklllS
”supports' and reinforces Foundatlon Program ObJect1ve I Pr gram goal

covered in much greater deta11 in.a, subsequent documentT-—:zegramfgoai’ff
number dne is assoclated pfinclpally w1th Foundatlon Progr Objectives

: VII and III

“



' . PHILOSOPHY OF FRENCH LANGUAGE' PROGRAM - 4 U
C . e oo 9 yoe i
. . 4 V" _-‘ o ’ "r, . . .
Eoae The;étddy of French adds a dimension of énrichment'that'shouldtbé\a ;
' © an iqtegral part of the academic experience. This experience should 7
begin at the earliest possible age when continuous progress in the
language can be assured. L e o
No language or.cougt%y,isjso strong that it éan'be'independéqt qf'thefif: .'ﬁ
languages and cultures of the rest of humanity. Only through language .- -
can a person be known and only through a person can a nation bé truly
~ . understood’, Learning even the fundamentals of French. will help to
« . remove the barriers resulting from a monolingual and monocﬁltural

.Pe?specﬁi‘ei; S el T

o v

. An understanding@bngrénqh }anguage and  culture provides a solid .
- basis forgthe study of history (French and Indian Wars) and literature
(Cyrano).: Suchgunderstanding also promotes an appreciation of the art
(Renoir) and music (Bizet) of.the language and cultures being studied., 3.
4 Moreover,‘the,studyuof_FrenEh helps students to view their own language °
.and clilture from'different perspectives. "In this connéction, the phikosophy.
_ of French language study accepts the fact that both French and English .
.. _have enriched themselves by freely, borrowing from numetous world languages.
o The—opp‘ftun;gy’fb compare and cdntrast the forms ard syntax of another
- language wit ohe's own reinforces a basic knowledge of English. Hence, .
" the student's understanding and appreciation of English is -enhanced -by
the study of French. .7~ . e S Y- :
. Hawaii has many French speaking immigrants. Indochinese, Tahitians,
‘and others from European countries have brought French culture to our -
islands.., French music, dance, art and cuisine embellished and varied, .

by these peoples enrich oyr’'lives daily. - o

The gfowing_impdrtanceloffthe natural and human iesources_throughout o
.the world makes.it imperative that young Americans-learn ‘about their ~ - ~ .
_ , neighbors. 'The best way to know them is to speak their beautiful and’
.. .. poetic. language--French! o . : S o
el . . . S . ) . \ . . . .
R { R P ’ .\;4‘
. . C (' ' . . _' w
) .9
’ 0~y , M ;)




. /THE VALUE OF FRENCH LANGUAGE PROGRAM & LT T

v

It is 1mportant for a student: to know the values of study1ng French S
and through French “the culture of its peoples o v e

a

A The student enlarges his or her world by part1c1pat1ng 11ngu15t1cally Lt //
' and culturally in the life of another ‘people. ~Direct-contact with . .;;
French culture can become one of the most reward1ng exper1ences of . .

the student's l1fe : _ : . e

L

i Our country needs c1trzens who can communic with péople of other
N cultures, ‘French study prevents the studefft from assuming that all
.~ .languages convey meaning. in the same way a glish. Th1s will help
“to avoid- m1sunderstand1ngs regarding’ the actions,customs, and beliefs
- of other peoples, a.lack of insight which modern Amer1cans can ill ’
. afford to-have
y “As the student 1dent1f1es with a peer group in a French society and
) learns the goals asplratld%-,‘and values of that society's culture,
he or she will see the world.as a person of another culture may see
" Thegissues w1th1n the student's own culture w1ll become more
manageab e as, 1ns1ghts 1nto other soc1et1es }ncrease e SR

K

_ French’ study g1ves the studént a greater apprec1at1on for the many
ethnic groups which make up his or her communify and the Un1ted States. ,
It enables the stqgent o respect those who have‘retained the1r accents
-and to sympathlze w1th hose who are 1earn1ng Eng11sh . ‘*\ '
The/values real1zed through the study of French language and culture ,
prepare the student for greater enJoyment of foreign travel and|for a - R
wider; range -of "interesting job opportun1t1es France has a firm pos1t1on
asoneof the world's ‘top pol1t1cal .and commercial 1nfluences

.. The. experts (psychologlsts soclolog1sts, cultural anthropolog1ﬂts)

" .7 " are in agreemént that ‘to get to understand ‘a people one must learn the1r v
language. French gives to those who study it thée opportunlty to know all

r]-;- the peoples of the Franco-world; the proud dignity of the 01d World

"+ French and the enormous variety of Frenchmen who explored and populated

“the New World,- start1ng with the Huguenots in 1562, followed by-the '

trappers of the ‘Northeast, the traders of the M1dwest and continuing

- through the revolution. Even up to this moment ithe French have layed

an 1nt1mate role in our country S development B

»

. Great- Amer1can C1t1es, in both the north d the- south were born of _
French labors, such as Baton Rouge Quebec, Cayenne, and Port -au- = -
Pr1nce . A _ .

‘~French‘is sPoken.in much of Africa today.. Northwest Africa IMoFocco;{,i
Tunisia, Algeria) is steeped in the French language. West Africa has™  -..-

I

. . . . . T . . "o [ e .
. . . . o, ., N . [ . -
) . . . . d : - . . . . Ce . - 4
. ’ s - . o e .- o »or




"\ French as a/common language to help solidify the humdreds of *tribal
\dialects: Senegal The Ivory Coast, Upper Volta, The Congos, just to"
e a few ‘These have been connected to Amerlca through such work _
as eace Corps, commerce and p011t1cs : T
In Europe French is a predomlnantlanguageof France, Belglum, Sw1tzer1and
and Andorra. ' It is a langudge of “the Common Market and has long been the

,preferred language of European 1nte111gehts1a as ‘far . eastward as Russia.

"
@ »

. The’ Internatlonal PoStal Un10n uses French as one of its off1c1a1
: . 1anguages -and French " 1s onerf the f1ve official 1anguages of the Co.
. o ~Un1ted Natlons : :
. ' . : o S 5o
In the Near East, after:an agreement between Fnanc01s I and the.
Ottoman Empire in the 16th century, France enjoyed ‘a monopoly -of trade;: -
naV1gat10n and education.in that’ reglon extendlng as far as the -Persian.
"Empire.” . The Lebanon was under French Mandate from 1920 unt11\the end
of, the Second World War.’ A AR A = AT

i3 l, . )
P ‘.

. 5 ,

; . ‘The West Ind1es, close to ma1n1and shores are pervaded with French

e strongholds such as Ha1t1 and Martxnlque T _ ‘ ;?'
South Amer1ca S. French settlement was in French Gu1ana not a 1arge
portlon because of the,Span1sh and Portugese 1nf1uences j -

.
g

North Amer1ca however,was a very d1fferent situation. Canada is v1rtua11y

‘ a b111ngua1 country Eastern Canada and the upper regions -

;o of the New England states.are wrapped in French. Louisiama is- st111 _
’f111ed wgth Frenqm Sectors and CaJun s1ghts and sounds. oL R

As Staté& in -our foreword "for these and other reasons, the study of
French muit continue td be an important part of the As1an, European and
Pacific cunguage Program in Hawa11 " . .

Nat10nw1cc it * - ‘one  of the 1.0 most commonly studied 1anguages in - o

’secondary schocls. Copsidering its geographical; “historical, scholastic-
and. commercia’ prom1neﬂce as well as 1ts questionable.positlon rn the
arts, how cou1d 1t be otherwise? _E? ' . :

It is true’ that Engllsh has become the foreign 1anguage most studied :
worldwide .- Some may wonder why Americans should bother to learn French.
. Why not, let the foreigners 1earn English? One answer is ‘that. such a reactlon
v is. egorentilc and that if the inhabitants of the world are important
D i to us ¥or rateglcreasons we must make a language- learning effort-that
is as impressive as their own. A setond answer is that Worldwide, countr1es
are broadenlng their scope and sharpenlng their 1n51ghts by learning a
second language. We must not deprlve ounselves of a correspond1ng expans1on
: of our . ab111t1es and visions. ' « N :




. .. %, "' FRENCH PROGRAM GOALS

. . - . . Sy

P4 : R _av..‘._. . e . X
There are.two-primary gqals_inithe;French“Program:,
& 1l To create an awarengss and an apprec1at10n ‘of Fre ch v
. .culture with 1ts far reachlng effects thrpughout our “*
¢ world, .. . Lt '

- 7. . v."._}- . ;_~ . '-' f.' o ',' .'" - . 2
- 2. ,'To teach students the basic llstenlng, speaking, ‘reading *
‘ ' and wr1t1ng skills which will lead to the ab111ty to

. L thlnk and to communlcate‘ln the language.

“ .

ERIC
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o '3l- To develop\g§ acqualntance w1th and respect for French-

Lo , Ghelom L S
"o .7 PROGRAM OBJECTIVES: - CULTURE SETE s

o+

The obJect1ves of tulture 1nstructlon w1th1n the French program are

‘-?l:';To develOp a receptlye att1tude toward the French language .

"»and a reallstlc v1ew of the overall. cultures it’ renresents
- 2. To' develop a fuller understandlng of the mean1ng of words
- and .non-verbal communication aleng with their background
and any special 51gn1f1cance they m1ght have JAn view, of
“cultural empha51s

'l-.

. speaking pe 1% An the student s ‘own community and every-
-'lwhere TR S e s
g [N ! S . _' . s . Q _',..'1 .

4. To develop an understandlng of the French famlly unit and "
' its 1mpact upon and contr1butlon to the soc1ety of wh1ch
n it is a part : f - L .'.‘ .

v e

5,'jTo develop a- famlllarlty with aqdaﬁhderstandlno of the'i A
~ educational opportumities avallable in the Frenchqspeaklng
world, a@nd_how “these opportunltles affect’ the economic-and

'-fsoclal deveIopment of the varlous countrles ﬁ'_-n__- v ,ﬂff'
6. jTo develop an understandlng of how- gOVernments are 51m11ar
o _to and d1fferent from our'own S cglf co T B

p7:‘fTo develop an: acqualntance wmth the rellglous aspects 1n the
V_llfe of the people. SR : - :

"8, ;To develop an - understandlng of the geograph1c 1nf1uences
e upon the economlc and soc1al development of‘the country

'.w‘ s .

9. To develop an apprec1atlon of the role played by the French-

: speaklngmworld in the creat1ve arts. and the sc1ences.

[

10. " To develop a knowledge of hlstory and hlstor1cal f1gures

- “=y'cultural heroes,\llterature and representatlve characters

L w1th1n the llterature of the\French speaklng world
e . ""*E.'
11, -To apprec1ate the beauty 1ntr1n51c w1th1n the language w1th
N 1ts sounds and rhythm _ :~;1- . L -
:lZi“ To d lop a fu11er reallzatlon and understandlng of American’ L
Lo cultire. through the addltlonal berspectlves ga1ned by study1ng
panother culture ' o

. LT S - ~ -
e N . e . T ) ¢
¢ : . . o B - . ..

z s

. - o s N
U S . . .- X . . e t - . P



= Lo, . . - .l-',)-“ N ’ .
T T PROGRAM. OBJECTIVES: _LANGUAGE SKIELS
The student shou1d be able' A : : o
: ."‘ﬁif To llsten to. and comprehend the French language ‘when -
v Fq";ispoken at a normal speed on. a subJect w1th1n the range
B *of -the student's experlence. ’ :
R ’2 To speak we11 enough to communlcate d1rect1y w1th a 1;~
", native speaker within the range of the tudent' -
ekperience. - . L QK\\\ '
: 3.‘“To read materlal on a given level with d1rect understandrng , _
_ ,and w1thout translatlon.‘,-' S
. f" 4, 'To urite about a subJect w1th1n ‘the _range of the student s U 1 .
‘ : experlence usf%g authent1c French patterns& ﬁ'; - . L
.‘fn5§$, -To employ the idiomatic nuances and gestural language" ii‘f‘".“ o
S .7, common to nat1ve speakers of French . h
G T 'iféer‘To develop a better command of the Engllsh ‘language through e R
. A add1tlona1 perspectlves ga1ned by studylng another language. I ‘
}-71ﬂ51o learn’ basic grammar and its appllcatlon. ;ss - R
-8. To learn to th1nk in French the u1t1mate goal of 1anguage S -
© study. : : R
- . < . :
. - ¢ 3 N . . .
/- A . . . i
. T 7 . .
_ ' » \ \




. mé?&m OF GOALS,u OBJECTIVES AND o
PERFORMANGE EXPEC’PA’I‘IONS IN THE FRENCH LANGUAGE PR()GRAM

fl-'

The Master Dlan for‘Publlc Educétlon in Hawa11 mentlons a number of
-educational purposes which relate to the Asian, Eurgpean and ac1f1c
:Language Program. One purpose concerns helping: stuaenfs ‘to understand
.and" to-appreciate other individuals belonging to socia}l, cultural, and
ethnic groups different from the%r own. _Another" deals with he1p1ng

E students acqulre the skllls of llstenlng, speaklng, read1ng and
: wr1t1ng : L

The A51an European and Pac1f1c Language Program has,\ln varylnz S
ent -

[i\degrees, either a direct or an indirect influence on' the attai
t

_ of .many 6f the Foundation: Program ObJectlves wh1ch are translatlonS"
. of the educatlonal purposes

-

The_Ectual program goals and program obJectlveg'for French culture o

" and language are listed in the Foreign Language, Program Guide published .
-in October 1977 Those specific to French are found in thlS chapter
The performance expectatlons found on pages 10 . and 1t are more. ref1ned
BguJ.dellnes of the expected outcomes at.the classroom level. The
performance expectatlons are de11neatlons of the program obJect1Ve5«.

.

. The teacher must bear in m1nd however that the performance expecta-
' tlons are by no means exhaustive nor 1nc1u51ve ‘They serve only as

%~ indicators from wh1ch teachers can 1dent1fy 1nstruct1ona1 or teach1ng
obJectlves : : .

A graphrc 111ustratlon of the h1erarchy of relatlonshlps is. found on
the page rollow1ng

_—
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GRAPHIC ILLUSTRATION OF THE HIERARCHY OF GOALS OBJECTIVES AND.
PEPFORNANCE bXPECTATIONS IN THE 'FRENCH LANGUAGE PROGRAM

s ." . o o ' The Master Plan

e o . Statements of’eleggn educatienel putpeses.’

oo . cf ®

. o ) - o i i AN
Y . " e , . . ‘. ,»." : )

- . P

The Foundatlon Procram ObJectlves ' _
AR T

'-:' N Statements‘pf elcht overall obJectlves

R

.',:‘Tf_ . ) ‘ ) - . :A' : . ‘ ’ -
_f‘f*\\\\\ o B Prbgram-Goals ' A
. a s

General statements of program go

) - N o
. ’ . ’ .
B w '_ .
N

%
. A
Procram ObJecé§ ves . -jﬁéi ‘ .

sy 4

More specific statements‘ﬁffﬁfogfen'gqéist : T

. .v . " . R . _ L
A : N N L . . ’
- - i . N . . '.' .
. ‘ v oo . . . .
. . . .- : . .
)

v : >
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L : T 4 : .
) o . - . 'Performance Expectations

Representatiye;delineations of program objectives. | S

) S ~ Instructional bbjectivesf‘ REEREE
§E§x o o L (Teachlnc ObJectlves) . N

v ' Specific statements 1dent1f1ed by teacher
' ' with focus on. student performance
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e / PRORMNCE ENPECTATION KU |

ASIAN 1UROPIAN AN PALlllC LhNhUhGFb

ﬂ: ] . l

lﬁﬁtYmroFﬂwlmmm@égy

Second Year' of thenhungUhgu ‘;' ’
: [ - K (‘ \

tv;Thlrd Year of'the Language'

':"culture

“h'}e Reads aloud wrrtten naterral in
| the new Ianguage to enjoy 1ts 'y
: l?:thm' tone and sound '

et

| o Discusses some ways in*hhich
| cultural drfferences e.g. proxi- .

ity of speakers) play important:
roles in verbaF communrcatton

.v,.
i

. " Explarnsvhow knowledge of 3 new

language "enhances the potentlal
for EW - experrences._ P

.7
y,’

- e Explains how cultural value h“

/" differences can be understood
through the study of a new
language.

e'Discusses the role a new language .

+ plays in meeting society' s ‘needs .
for cokmunication among countrres

' and cultures o

RN Part1c1pates in aesthetic expres-‘
«"sions of, the new culture, suchas -
. dancrng, srpgrng, “and cookrng, -

fe Identlfres selected art forns that
X

-.are representatrve to the new

'
. . 3

’ Drscusses soaie aesthetrc contrrhu«
.tions of the culture and thelnew
language to Anerrcan lrfe

f

v .

s ‘ : o
SR . ‘

o Explains the way in which the. art

o Relates how sinilarities among - * -

* enltures ave partly caused by the
| increasing ease’of conmunlcatlon and.

Ctravel. o e

' Explalns how one's QH perspegtrVe
has been broadened through the study., |
- of a new language. and the culture

~associated with it

' Compares the culture of thegéa' :
country (ies) where the new langgpge

1B spoken w1th one's own, -t

' Drscusses ways in whrch types of
art forms vary among oultures

4

~forns of a culture geflect its
ualues customs and enurronment
ddentrfles sefdcted art. forms that
" are.representatrve of the” new
culture ‘ /o

Iy o B

o Denonstrates an understanding that

the art forns of a culture reflect
‘ 1ts valups hrstory, and, envrronment

e Reads and conprehends cultural
. information written in the basic
vocabulary of the new language

L

[o Demonstrates the understandrng that the: ;f

ﬂmeMWmmm

| the tulture. -

| ) llemonstrates an awareness of notable

, events conditions, and ideas- whrch
" have 1nfluenced language and its

culture. | ‘tf“ :

() Drscusses sone of the major personalr-,.
nﬁwmwhwemﬂmmthhnmw

‘|| of ‘the country(ies) where the ney

' language ls spoken. ,'5 .

(} RecognLZes how the values and traditrons

[

] «of a country are often reflected m 1ts

e

2.

language

A3

o Identifies, selects, ‘and uses alternat"ef
solutiohs to 1nterpersonal conflicts.

'1 whlch might arise fron cultural drffer-

‘ences,

A

“apt forms of a culture reflect its- valu'

" Uses the aesthetlc expressions of the '
“niew culture (sich as music, art, perforn-
ing ‘arts-literature \cookrng, and-
architecture) for one s oun enrrchnent

[ Demonstrates an aesthetic aspect of the
new culture through art dance, dranas,

p:'etct E Lo L h

o dentifies some najor writers and works
in the-new language .and comments on-
~ their influence upon the language and

i



CIT

[

v

Sy
First Year of the Language

Second Year ‘of the Language
] | _

1 g ThlrdlYear‘of thg:hanguage

[

 Reads, w1th general comprehensron;}

simple sekections in the new
language. B

ot

| Nrrtes basac sentences in. the new

language.l -

’
' Exchanges amenrtaes wrth a speaker
dh the new language.

v o e

o Denonstrates sensitivity towards

" thE needs of a-speaker of the new

language by responding to verbal
and non- verbal cae

] '.;-; 1

K Comnunrcates wrth a speaker of the

“new language using basic vocabu-
lary including nunbers and
m&mmmt o

0 ldentlfres storres poetry, and .
nusic of the new language ad |

o-Réads, with general comprehension,
glrterary selectlons in the new
language i

o Reads loud written material in the
“new. language to enjoy its rhythm,

-,tmw,andsmmd. -,- -

\ e'Creates an or1g1na1 paragﬁ§ph in the

new languagey

" thie new language which evoke . -
“personal aesthetic pleasure.

7

o Corresponds with a speaker of the
new language. ' '

'o.Demonstrates'sensrtrvrty towards

* the needs ofa speaker of the new
‘language by responding to. verhal’

. and non-verbal cues.

v
v .

‘o'Communicates‘uith i speaker of the

* new language using basic vocabutary .

~ including niibers, measurement and
wney. - o

e’Conve ses.in the nen language inja.

: famrldar srtuatron .

. l

- culture which evoke personal:

‘aesthetrt pleasure
. . /

DRl
]

o Reads simple stories and poetry tn,'

s
AN

. Reads aloud written material in the
- New language to enjoy jts. rhythm tone,
- and sound o e

N Reads ‘with general comprehension
“sinple literary selectlons in. the new
language '
4R31d5 srmple storres and poetry in.the,
: new languagé which evoke personal
aesthetrc Pleasure. -

-\

. ﬂ

' Corresponds w1th a speaker of the new
language., | '

[y

0 Ereates an oragrnal composrtlpn in thc
new language

' Communrcates with 2 speaker of the
-new‘language using basic vocabulary -
1ntlud1ng numbers ‘neasurenent, and
noney ‘ -

orUses inéights gained through the study -
of the. new language bo enhance inter- -
action with pegple, wh0fspeak the
language K - ‘
b ,'
" (onverses in the new language ina '’
famrlrar situation, «

0 Uses the new ldhguage for personal

engoynentﬁ o .ot

;:' ’ lrsteus to ‘selected llterary art:.: i

lorms 1n the new language ' Y .
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RELATIONSHIP OF LEVELSGOF'OBJECTIVES

L S
L. Do e Rl - ; i S
. . . [ ; .- . i Pa - .
_ N S : SN : =

D
a .

The follow1ng sequence is an example of the re1atlonsh1p of 1evels of..
' obJectlves as’ app11ed tq the French Language Program

THE MASTER PLAN

RECOMMENDATION THIS SCHOOL‘SYSTEI WILL PROVIDE THE PUPIL WITH EXPERI-TT

ENCES IN. WHICH ‘OUR CULTURE IS STUDIED IN RELATION TO OTHER CULTURES OF ~
THE WORLD '

<

¢ —_—

\The aim- here is to reduce prov1nc1a1 b1ases by 1nst1111ng a broad range
.0of viewpoints from many cultures in order that the pupil may be - -
prepared intelligently. for thé enormous responsibility of local,
national and world . citizenship. - World peace will remain an item of »
high priority in the agenda of human affairs. Without doubt one of the -

- major realities of the~ ‘next quarter-century will be the intense desire
of our people, and of the great majority of the peoples of the rest of -~
- the world, to live in peace.* Advances in communication and transporta-.
tion and world -wide economic interdependence will inc¢reasingly bring
peoples of the world into more intimate contact. There is much chance
for understandlpg to develop- just as there are ‘increasing opportun1t1es
for misunderstanding. Choices that must by,made frequently will cut ’

- . across-cultural ethnic and political lines; therefore the learner must be
encouraged to recognize and ‘respect differences. among people and cu1tures
(Master Plan for Pub11c Educatlon in Hawa11, 1969. Pg 51) o

A}

-THE: FOUNDATION PROGRAM OBJECTIVES

A o OBJECTIVE VII DEVELOP A CONTINUALLY SROWING PHILOSOPHY SUCH THAT THE
- STUDENT 1S RESPONSIBLE TO SELF AS WELL A5 TO QTHERS BRI

O -" ; . Compares and contrasts own behav1or w1th that of others

(Student Performance Expectatlons of the Foundatlon Program A51an,g
. European and.Pac1f1c Languages,~ 1978, Pg. 41. R.S. 78- 6054 )~

o . [
BN . . B

- FRENCH: PROGRAM GOALS

TO CREATE AN AWARENESS AND AN APPRECIATION OF. FRENCH CULTURE
AND ITS FAR REACHING EFFECTS THROUGHOUT OUR WORLD
PROGRAM OBJEOTIVES LANGUAGE SKILLS. S ' I

- 5. TO EMPLOY THE IDHN@QTC NUANCES AN?/GESTURAL LANGUAGE COMMON L
TO NATIVE SPEAKERS OF FRENCH . .

0
bt

12
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' PERFORMANCE EXPECTATIONS

s

DEMONSTRATES SENSITIVITY TOWARDS THE NEEDS OF A SPEAKER OE THE NEW

. LANGUAGE - BY RESPONDING TO VERBAL. AND NON -VERBAL CUES. _
‘(Student Performance Expec;atlons of the Foundation Program, A51an, N
European and Pac1f1e Languages, 1978, Pg 63. R.S. 78v6054)"

INSTRUCTI‘ONAL OBJECTIVES S B

(One example of myrlads -of p0551b111t1es) ' : -t
_STUDENTS WILL GREET EACH OTHER- WITH A PROPER VERBAL SALUTATION .

" (E.G. BON JOUR) ‘APPROPRIATE. TO THEIR AGE LEVEL, WHILE AT THE SAME
TIME EXECUTING THE ASSOCIATED- NON- VERBAL: ACTS, SUCH AS SHAKING HANDS
WITH EACH INDIVIDUAL IN THE'.GROUP, MAKING EYE CONTACT WITH EACH AND

NODDING ‘THE HEAD SLIGHTLY

£ .

.......

" Quebsic

Ll



CHAPTER 2 . ¢ o

' THE FOUR SKILLS . -

°

'rhe “section on the "Overall Goals of Foreign Language Study" in Hawaii
.. as written 1n the-Forelgn Language Program Gu1de beg1ns w1th the
ffollow1ng

*

_1L;»To listen to and comprehend the forelgn Lantuagé when spoken

: , ®. . at 'a normal speed on a subJect w1th1n the range of the student's
. e experlence
S 2. To speak we11 enough to communlcate d1rect1y with a nat1ve
. .speaker w1th1n the range of the student s experlence o cf

3. To tread ‘material on a g1ven 1eve1 W1th d1rect un rstand1ng
and without transIatlon. - .

4. To wrlte about a subJect w1th;n the range of the’ student s
experlence using authentic patterns of the: people whose,'
o ,language 1s be1ng stud1ed . :
P : A} - ’ -
-These are the. pr1mary skllls wh1ch are -to be developed thr0ugh the study
-+ of French and are support1ve of the, skllls in, the Foundatlon Program
. ObJectlve I :

v

T4

'Slnce 1anguage be it French or Engllsh is tantamount to‘iisteﬁing,-

. speaking,. reading and wr1t1ng,these essential components of\communlcatlon_= .

- .are covered 1n deta1L in thls“second chapter

French Embassy Press and ln/ohnal}on Division
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‘The Listening Skill

' ,;Developl g L15ten1ngﬁSk111 o "p," T gh o

'student  the need for developing the proper speaking and 11sten1ng >
. habits.- Beg1nn1ng student ears are ‘unaccustomed to detecting the sl1ght
. variations of sounds so important in- signaling meaning in' another
~ language. - They interpret sounds. in terms- .of .the familiar. English
- phonemes. During a prereading phase they are given the opportunity
... to reactivate the dormant powers. in- the1r sense of hear1ng Their
¢ ears are being reor1ented R A S

‘Any preread1ng phase used ‘at the teacher s option. can inculcate in the ';_-H

Low & . ) T LA

~ In such preread1ng cases most students know, or are soon told that K
- .they will not read or write the language until later in the course. -
“Some’do not believe it will be important to listen carefully during -
" the preread1ng phase because they assume they will not be graded if .
""they have not yet learned to read and write. . They ‘also assume they w111
 see it later in print.. The solution is one of motivation through
understanding of’ the problem. These students “need to-realize that
because they do-not haye a book upon which' they .can rely they have
to ''keep their éars open" in class or they will not progress as they -
should, for they will be tested both ‘during the prereading and later
-_phases. Progress can be. determ1ned by judging- reproduct1on of sounds
, and 1ntonatlon and by da11y ¢lassroem résponses '

4

j.zVarlous exercises can, be used to help’ teach ‘the student. to dlscern ,
: -sounds and intonation patterns, to associate sound with meaning, and » -
to infer the meaning of the words from context. The teacher can . o
. “identify the sounds ‘that need to be dr111ed while the students are
-+ learning- ‘the basic sentences or dialog. 1f, after completion of the .
v drills, a student is still unaﬁle to reproduce a given sound, the teacher.

can show how it should be produced, perhaps contrast1ng it w1th the
l comparable Eng11%h sound e : Lo : :

, Pronunc1ation dr111s are commerc1a11y avallable or can be devised to‘
-+ help the student overcome the tendency to treat French phonemes as c ,
though they weré those of English. It is often desirable to procure =

pronunciation drills that take the form of obvious. contrasts (tableau, '
- bureau, drapeau) which can alsp be used as exercises to develop the "
ability to discern sounds. The teacher pronounces the words using key
letters or numbers for each word.  (a. tableau, b. bureau, c. drapeau. )
Two, three, or.more words may be used. The teacher: then repeats ome of
~the words. The student ascertains which" word was. uttered and writes the
correct letter (a,.b, or c). Or the teacher may prof1tab1y use a same-
different technique. This type of exercise would be espec1a11y
* valuable during the first few weeks of language instruction. ' It
- should’ take up only a few minutes. of class time on the days it is
<used, perhaps a few times a week.. (This also- makes a good reading
" exercise when the time comes. The testing words can be written and
the student c1rc1es the. word that was pronounced Th1s also enables

N

‘
H
!

4

—
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o
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the student to see the relatlonshxp between the writing system and
the sound system.) Later the students can be asked to add the proper
letter to complete thg word they heard: tableau. In the following,
. they are asked to determine Whether "b" and "p" or Wi and tyw are
”_vpronounced correctly =

N blase ‘and: passé o:z‘?J s e
_ , _ ; past I K _ . S L
o . T : : & -
L. - llvre-and vivre T, T T .
. e e o S Lo, e
' —.’/ . ' : - ) . N ’\l - - 3% . : 4 . ) . ’ ‘ b ) ,

;'_The follow1ng exercise s a1med at develop1ng«awareness of the impor~
" ‘tance of intonation. The teacher reads a sentence that is .obviously
declarative, 1nterrogat1ve, 1nterrogat1ve with a yes or no answer, Or
_ fexclamatory (The student has of course been*dr111ed in these sentences
* before and~should have no d1ff1cu1ty repeat1ng them ) The sentences
would be of the- type bélow N :

K

Qa va blep. ST
Comment ga va?
‘Qa va bien? -+ - . 2 o R

Qa va b1en.4‘_,. 'l"f_ L _— ;'_' 4*5
As the ‘senténce is read by the teacher and then\iepeated by the student
the teacher p01nts "to the- appropriate punctuatioh symbol written on'.
the chalkboard or the number corresponding to the model sentence He -
or she repeats the model sentences and elicits the responses. When
the students seem to have mastered the concept, “the utterances are’
changed to others with which the students are.not fam111ar They
should not repeat them, but sh0u1d demonstrate their recOgnltlon of’
the 1ntonatlon pattern by writing the key number or selecting the
"appropriate punctuatlon mark. This type of exercise to develop an
vear" for intonation need not take much time.: One OT two short | 5
lessons should.be sufficient.’ The use of Engllsh comparables can fac111-'
tate the learning of French and increase English awareness, all of which
are reasons for. studying a second language. This concept 1s supported
through Program. ObJectlve Language Skllls, number 6:

.

) As the teacher proceeds to teach the d1alog, he or .she has an excellent
opportun1ty “to ‘develop the ability: to dlStngUlSh between the varlous
intonational patterns. A simple device is.to start with a short
segment and build gradually. The teacher asks questlons,‘e11c1t1ng
only the known and learned response. The following example, demonstrateS'
one procedure wh1ch can accomp11sh thls 1nstruttlona1 obJectlve =

v

4Teacher 4 E Students N
‘C'est unwchien. A C'est un»chienm B 4;: o
Qu'est;ce;quefc'est?. T ~C'est un’'chien.. = “ 3
Clest un chien? | oL _C;est‘unlchien.' -

By - t:'i o B e : 16 iy '




" : ¢ N ~ 3
AL - v ‘“ LN . N :
: S P . Lo e el T~ .
T - _Teacher N * .Students - . - -
) C'est un gargon qui mange. v_‘;CFest un gargon qui mange.
“! . Qu'est-ce que c'est?. - C'est un gargon qu1 mange. )
. g e S AN v -
) © L Qui mange?_ S L C'est un gargon qu1 mange.
Lo + G'est un gargon qu1 mange7 Oui, c! est un: gargUn qu1 mange.f
I o L I
. ] ‘ﬂThe exerclse can cont1nue in 11ke manner expandlng the sentence by
N »;-u_;addlng adJectlves and other mod1fy1ng e1ements :
o .f g' To- practhe the questlon pattern, model the same questlons but use e.
T d1rected questlons. Example. B L
5 L Demandeiémoiﬁ Qu'est-ce que ‘. Qu est- ce que c' est?
S 4'--c'eSt?'. : “*.; T o Co LT N
R T ’ o L ’ ' ' 3 h
R Another useful dev1ce for 1nd1cat1ng 1ntonat10n when teach1ng d1a10g _
_ adaptatlon is ‘the hand 51gpa1 or chalked line - 1nd1cat1ng rlslng or . ¢
~ _fa111ng intonation:. A tonal 1nstrument such as- melody bells, is =
. also‘very effectlve - SO o _ _ . s
The teacher must be constantly alert to correct and dr111~the student in
order to reduce errors in pronunc1at10n and intonation which would:* 1ead
“to mlslnterpretatlons Subtlety in correction, such as using mode11ng
e ‘uand repetltlon can avold 1nterrupt10ns and embarrassment {E
: ’ o ) " T B BRI ’
N - )
|l ) . - ‘ ) . ﬁ
. _ r \ . T ) ‘ ." ’ o
# * : ., i ’ \ ~ ¢ >’ * n.
4 . . :~..?l ; . b’
| e /S
o ] ) 3,2 . -
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"o, -7 . The speaking Skill - |

. "}

Use of Dlalog, A Poem, or Ba51c Sentences"'

N

. P O Y N .. .
When a” d1alog, a. poem ora’ serrgs of baslc sentences Serves as” the T
‘basis of a learning unit, it is’to be memorized so.that the student

' “may use the mater1a1 learned -in furthér. drills and. exercises. Then

'wffby means of pattern drills and adaptatlon of the dialog, ‘the student

~ gains control of the structures memorlzed and learns to adapt the\
memorlzed mater1al to. other 51tuatlons ’ﬂ,__. Lot

Cautlon must be exerc1sed to. prevent the memorlzatlon of the dlalogq
from becom;ng the most 1mportant goal for ‘the students; or 'as soon,

-as it is- learned, they will ho'longer be motivatéd to further learn1ng
They Tust understand -that the dialog is a point of" departure and * that

- the elements of.the dlalog w111 serve as the basis for’ structure - S
.drills and pattern practice. It is" the adaptation of ‘the d1alog )

' “{ situation which will enable them to manlpulate language 1n reallstlc -

,ﬂ;" ‘always aware;;of the value of their -gfforts, but- the materlal should be'

'Sltuatlons ug‘ S A T el

@ . : . oo
.- N . . L& . , . - Y o o

Varylng ‘the Procedure 'T ':,_ 'A'wf;i_

.. [
[N S

Sometlmes students seem to feel that there 1s no further value or

""flnterest in memorizing more material. ‘This is a. partlcular problem év.}”’“

-during. any’ prereadlng phase when .the 1nev1table reaction. to any highly” -~
-.structured ‘gourse_sets in. But ‘the concern need not be pefmanent and: "
“the ~cooperation of thestudents can be elicited. by the senslt1v1ty of -
,the teacher to. the situation... While the ultimate memorlzatlon of the
'dialbg or baSlC sentencés - should not-be’ sacrlflced the procedure in

h_ ¢lass: may undergo some change The students should be reminded of -

- the purposes, undérlylng the. pr1nc1p1e of the dialog-:so that -they are’

presented 1n§%§var1ety of ways.: Fbroexample, ‘teachers-may- use a“\
"narrative fpIm here, developin jﬂkhe cohcepts. and structures, found in
;it and emer _?at ‘the end of tHe:unit’ with a*dialog foriiat. Or they
may. present each segment of sthe- d1alog through drawings, illustrate
- them by "hand “puppet perfdrmances ot develop. overlays for the over-
head proJector to conform to’the cues in each segment. Rather ‘than’
“insist on completeamemorlzatlon ‘before deveiopment and adaptataon,
..teachers could treat-each line ‘as. a personal- statement pertaining
< to ‘the student!s experlences The statement "je vais 3 la maison: et aprés
a une fﬁte'can yield .a w1de range and. variety of questions, answers,
and controlled comments. Through such questlons ‘and "answers ‘and -
lmmedlate development and adaptation, the essential material to be
covered in the dialog or basic sentences can well. ‘be mastered.

: -Recordings of’ the students' plces can add ‘a" lot of 11fe and laughs

‘to llghten the process .}S;,{ _
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'ZQExtent;of;MaStery: '
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One must, of course bear 1n mlnd that the structural content must

-.not be changed or the drills dependent on them will have to be varied
‘as well. Yet, dt is equally important. for the teacher to realize -«

that the exact reproduction of the dialog is not. the sole objective.
If the student knows much of the work, and in speaking substitutes a

. meaningful phrase in the place of.the onein the’ d1alog, the teacher
~can feel a certain’ grat1f1catlon in. know1ng the’ pr1me purpose ‘has been <

served and real cbmmunlcatlon has heen ach1eved

' The question often arises to what extent the-dialog or the basic
~ $entence structure must be mastered before the class proceeds to

structure drills, dialog adaptatlon, or testing. Certainly the teacher

Ai'dare not wait until-even the slowest student has achieved 100 percent
. mastery w1thout thoroughly borlng the maJorlty of the c1ass.‘7 o

'iThe remalnlng mastery may well be atta1ned through the processes
.‘attendant upon re-entry,’ recombination, questlon-and—answer, d1alog
adaptatlon, and even vocabulary dr1ll ~

Total mastery by every student can be a more 1dea11st1c goal than a

pract1ca1 one. _ e ey

A1ds to Mastery

- As the materlal is: presented teachers can make good use of ‘commercial
- or homemade posters or cards wh1ch illustrate the d1alog situations.

These and other visual stimuli make rapid learn1ng more possible since’

. 'students -will. tend- to associate a phrase or structure with a gesture
* or other. ~visual cue. The students may be assigned disks or tapes and.

be expected to pract1ce the dialog at home. (If, disk recordings
accompany thé text being. used, every effort should be made to make

" them available to the student. Some schools purchase them; other
‘schools' make the purchase of the recordings by the student obllgatory’
. A group of three or four students might share a set of Trecordings.).

Students who do not learn as- quickly as'the rest of the class might

"be encouraged to attend extra language laboratory sessions rather:
~than hav1ng them’ hold up: the progress of the. class. -y

T1me Allotment.

-
lr" g

"'The presentatlon, repetltlon,'and memorlzatlon of a d1alog should not _{’

occupy . a drsproportlonate amount of class time. Teacher's manuals

. give ‘suggested time allotments for a class period. :It is suggested
" that the teacher using, the ‘materials for the first time follow the .~
teacher's manual closely. A total of 15 minutes is appropr1ate for e
'thp new. dialog, usually d1v1ded into sections of 10 minutes for '
'fpresentatlon dur1ng the f1rst part of the class perlod and 5 minutes .

d
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'_'Adaptatlon of the Dlalog'

»

: for review of the new d1alog toward the end of the. perlod ~ Once it
-has been‘overlearned,.the current d1alog should be recited: ‘only once

or twice a day.. As a general rule, it is suggested that- something
new (preferably not dialog materlii) ‘be introduced frequently but
that not more than 10-15 minutes" in a period be allotted to this, the.

- "bulk of class time being spent on re-entry and drill .of previously

learned materials. As stated above, re-entry of learned dialog need

_not be llmgted to pure recitation. - The same .benefits are derived by
- presenting them (1) through question and answer during the warmup-

portion of the period, (2) as homework -in recomblnatlon forms,- and S
(3) as related.to students' -own. experlences. S,

A : i : ‘ g

Each dialog the students ‘have- learned should be rec1ted at least once .,
a week thereafter. ‘The teacher may choose two or three different .
dialogs for 'each.day.. These recitations can be used to p?bv1de a
respite from pattern practice and serve as,review of learned structures
and vocabulary. 'New material, too, should always be related to prev1ou5'

'd1alog situations.

Progre551ng from Memerlzatlon to Speaklng

D1alog memorlzatlon and pattern drllls demonstrate authent1c language,
to the ;students and allow them to practice uttering what someone .elsée

has decided that they should say. Before they can reach the goal set

- for them--to speak the language in.a noncontrolled situation--they
“also need to practice selecting the- patterns and vocabulary needed by

them to say whatever they themselves want to say. With such practice,

- these selections.will gradually be made more and more spontaneously,_

- The speakers' thoughts can then be on.the message to be. communigated

_rather than on the . structures ‘and vocabulary they re using to\egp :
- the message. ~ . - Lo _ _ . S

ress

_ Thls practice can beg1n,through the adaptatlon of . the d;alog or phrase,
_structures to %different contexts and 51tuat10ns. -

v

Some - adaptatlon of the d1alog is usually p0551ble before pattern practlce

beglns. At this. point, however, variations from the structures presented

- in the dialog should be severely limited to functlonal 1tems ‘of hlgh
' frequency such as tu - and vous forms.,; o _‘ B

Adaptatlons < n%e presented as 51mple questlon-answer drlllS.» They R

should be related directly to a basic dialog and the other patterns
using sllghtly d1fferent elements which can encourage the student to

. use previousiy” Hearned vocabulary in the context of the new d1alog and

to adapx the new d1alog to new 51tuat10ns

20
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Textbooks and manuals - frequently g1ve questions’ and answers for use at .
this stage: These are suggestions for adaptation only, and are not to be:
. memorized by the students. They have already memorlied enough materlal
o in the d1alog or b351c sentences. . =
The questions and answers should encourage the . students to feel that they:
have communicated their own ideas or information. Through the' technique’
“of reversed role,‘they can ask questions as well as respond to’ the teacher,
so that it is 1mperat1ve that the studentsbe well versed 1n the role of
questloner.v :

As the sk111 of-the students’ increases and the students are able to go F.i
beyond the.bounds of r1g1d1y'controlled structures, a few students may -

~ be assigned to 1mprOV1se a ‘conversational recombination. based on pr3v1ously
mastered elememts. ' Near the end of the first year, capable individuals - "
.should be encouraged.to prepare short oral-descriptions of friends, situa-
tions, and personal experiences, ‘firmly -based as always on preV1ously _
learned vocabulary and structures.- Others in class ¢an be stimulated to
ask simple questions based on these short presentations, thus checklng
group comprehen51on,and exerc151ng questlon-maklng skllls.."

v Control of D;rected Dlalog

The d1rected'd1alog'(ora1) is a very important evaluation technique since
it affprds an insight intp the students' ab111ty to comprehend and mani-
pulate structural changes. .However, its premature or 1ncorrect use can

. Tesult in chaos ‘and confusion and a lessening of the students' confldence

~in their own ability to learn and- progress. Before this technique is
used-the’ teacher must be certain that the class has achieved control of.the
structures involved and that 1t understands the method of handllng the
dr111 : f

Slnce the class spends a. great deal of t1me in act1v1ty 1nvolv1ng repet1t10n,
some students may tend 51mply to repeat the instruction of ‘the teacher during
directed d1alog practice. 'The students must be made to understand that this

.- proceduyre is mot always correct that they must listen to verb endings. 1nd1ca—.

~“-ting a change of person or. to pronouns 1nd1cat1ng a change of.object. - A A

good practice is to select the best students in the class for the performance
of any new d1rected dialog involving structural change of any type. IF the
item defies even these students, the teacher will do well to demonstrate it,
taking both parts and pointing out the required changes of structure. Choral
‘responses. need.caution because there is- the p0551b111ty that some students
will not utteT the correct. response, . '
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The first . few presentatlons of the d1rected d1alog techn1que mlght effect-;“: .
1vely Be done in Engllsh w1th the teacher takdng ‘bath parts Example. s
| Teacher., John ask me how I am o | '.|.3 Lo
Teacher (tak1ng John's role) .Slr; hou.are‘you? S R e

: Teacher.‘ F1ne,,thank you; e I

The teacher repeats the demOnstratlon in Engllsh then repeats ‘the .
d1rect10n and answers in French.. Once the procedure is firmly grasped ,
by the students, the teacher develops it furtheT by-gradually adding express-
»1ons such as ask me, tell me, order: me, ask him, ask her, ask :them, asK us.
This exércise ' takes. a ‘great deal of pat1ent pract1ce but the. results are- well
worth the effort. R o L B _
Securing IndependentyResponses:_ ' T “. ~“_ SR

Teachers should avo1d frequent repet1t1on with the«class in choral repet1- L e

.tion or response situations since individuals may- tend to use this as a crutch’ ¥

In such situations, the teacher may experience. great difficulty when trylng
. to elicit independent oral responses ‘After the initial introduction of _

the new .material, accompanied by. numerous solo repetitions by the teacher, the,

teacher may, #hen directing the first choral- repetitions of this mater1al

find it helpful to- mouth the Words and phrases W1thout g1v1ng vo1ce to them

. - -

If a student seems espec1ally hes1tant or at a loss, teachers may ‘help -

maintain fluency by supplying the word, the’ phrase, or simply the rhythmic

, pattern. If necessary they may-ask a quest1on or prov1de a V1sual cue o

which w1ll el1c1t the des1red response. - .

©

Var1ety in Response-Groups:

When 1ntroduc1ng new dialog or dr1ll1ng preV1ously learned d1alog, only a
imited portion of the time 'allotment for this -activity should be- spent on.

full, choral class response: or- repet1t1on Variation of this practice to. 1nclude

sem1choral response, response by rows, response by boys only, by girls. only

by individuals, and so forth Wlll help to keep the class .alert and to prnp

1nd1v1dual d1ff1cult1es ' 4 -

resenitation and response can be elicited by

o faster then slower, by ass1gn1ng°d1fferent
11ternating between the teacher ‘and 'a student, one
Hacher and the class, or 2 student and the class,
1completely : :

!

Add1t1onal var1at1on in th
instructing the students
parts to separate TOWS, b
student and ‘another, the}
gy then reversing'thevrole"“

No matter what technlques-are employed the dr1ll session should terminate
" with individual ratherjthan group responses. Teachers must know when to-

stop (before boredom sets:in). A change of pace and act1v1ty——even 1f

things are going well- s.'the key to a "fast" mov1ng class.

. ) 5)
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: ‘jﬁfhe.Reading ski1il . f" .
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'Students whoSe initial contact and experience with -the foreign language

‘has been exc1u51ve1y audio-linqual can be systematicdlly. guided by a . .

"knowledgeable teacher to the point where they can read with ‘a maximum of
direct symbol-referent association and a minimum of decoding and translation.
Techniques which initiate reading and aural-lingual work simultaneously

take special care and caution that not too much is- presented 1n1t1a11y
- This preVents overwhelmlng the students.

P

.'&_"

'PhaSes in the Procedure

. KIn order to arrlve’ht the desired- goals the students are gu1ded through A
e Several phases of - read1ng Dur1ng the first phase, the 'students learn to =
associate sound with wr1tten“symbol They.. read material that is exactly
~ the ,same- as that which they have meridrized and mastered orally.  There

is no problem with: comprehension, because-the students have learned the
meaning of- what they are readlng dur1ng the, audlo 11ngua1 phase or. other :

E preparatlon »

a4

Introduc1ng Readlng
1 The first d1alog or Set of baslc sentences is 1ntroduced for readlng in
‘accordance with the.: procedure outblned in the teacher's edition. After .

sufficient choral reading of the basic materiall has been accompllshed
both by line and by -groups of . 11nes -the teacher has ‘groups, then. 1nd1v14
.duals,read a sentence of a-section of the material. He, or she draws
"attention to the symbol representation of similar sound groups w1thout.
‘dwelling on this aspect.. On the following-days the teacher might put-
. isolated sentences on the board and have students read them ‘chorally and
. g'1nd1v1dually He or she might then. have the students. réad them in reverse,.
- isolating. each word or phrase in order; ‘thus forc1ng concentration on the °
_individual 'items and preventing memory from being brought into play. The
. teacher may use flash cards.to drill. isolated words or phrases varying.
“the.order in which these appear. He or she goes through 10 to-15 words
at a time, calling for individual reading. Flash cards frequently prove °
'.advantageous because ‘they - requ1re instantaneous recognition and response
on the part. of the student. - The .teacher may choose to write on the board
10 to 15 unconnected words in no special order for choral and individual .
read1ng ‘To- reinforce compréehension he or she’ may create partial sentences
o requ1r1ng the studerits to complete. them with a word or phrase from the
+ . list on 'the board : The teacher may check.further by asking the class ‘to.
.. s« point_ out the. sentence, word, or phrase. wh1ch describes a particular action,
' “fact, or object or the teacher may ask ‘questions about a sentence to elicit
spec1f1c words found in. the sentence. :

ko
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_ Read1ng Adaptatlons and Drills: "

-jWhen ‘the" students are able to read the- basi¢ material well, they may
~also read dialog adaptations and: pattern 8rills. This tota1 procedure
_ he1ps the class make the transition to the.next. reading phase. ' The -
students shou1d not’ encounter many, difficulties in- reading this
material 1f it has been re1ntroduced frequently as oral practice. _
~ The- students are also cautioned that the1r ears are more reliable than
. the1r eyes at thls point. N - ~ N '

- ) s

_-Teachers may 1n1t1ate the Dresentatlon ‘of. the ba51c d1alog or baslc
- sentences of the new material while the class is still Ain’ the reading
‘phase’ df\ghe preceding unit. Or they may decide on a concurrent. audio-

~ lingual, gpd visual presentatlon of new material. They may wish to -

- introduce the initial elements of the new unit audio- lingually and then
follow this the. next day with reading drill and writing practice based
on these elements. Memorization takes place with the aid of the printed.
-word "at the same t1me ‘the class receives  further tra1n1ng in ‘sound-
symbol association. Each'segment of the ba51c material is presented -
and drilled in this ‘way until all of it has. been mastered. ‘It is well
. to remember that overlearhing. is still important at this stage “Sound-

_ symbol 1nterference from Engllsh has not yet been fu11y overcome o - .

After the students have been permltted free use of read1ng in the A

‘review and practice of adapted materials, the occasional error in = - '

pronounciation can frequently..be corrected by direct recourse to the
. 'dialog line where it or1g1nated For example, the student reads:

. Je 'vais 'a la maison pour chercher mon livre, pronﬁnclng the. f1na1 word
as/ vivre Jor/suivre/. The teacher can dlrect him.or her to close |
his or her book and answer the quéstron -Pourquoi vas-tu 'a la maison?

. ¢ The student's response will. generally elicit thE‘correct pronunC1atlon
‘ wh1ch can now be transferred to the misread line. :

Sound Symbol Re1nforcement. ':”‘7l; 'b; IR ,.~1 T

In order to re1nforce correct sound symhol assoc1atlon, read1ng dr11ls'
are pract1ced in .clas§. Particular stress should .be placed on symbols.
wh1ch represent. different sounds in French and in English, e.g., vowels
e, a, and consonants, j, T, Or symbols which do not ‘exist in English,
e.g., U. ~ Where oné sound 1s.represented by more than one symbol, .e. g s _
s, and z, d1ff1cu1t1es may arise. both in spelling and read1ng o .
. LCognates such as control chant and chance can create a number of ' //h :.; N
',_'problems and thus requ1re exten51ve dr1111ng L o : )
' Looklng up every word can’ become counterproduct1ve.¢‘Students should -
strive for general comprehen51on whenever p0551b1e - ’
A1l of the, above problems may be 1essene rn degree or eliminated o - o
_ through use of the dr;lls descr1bed below e ' B s
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The French sounds are frequently d1fferent from our English sounds :

i

-,4Teachers can wr1te on the board a.list of words already mastered orallyl,

-

and, following the teacher's ‘lead, students pronounce then several

- times chorally, then individually. " On the following day they see «

“some of the same words.in slightly longer contexts and are called

- making’ correctlons smoothly

on chorally and 1nd1v1dually toﬁread the phrases

._After complet1ng thlS activity the teacher may wr1te on’ the board

several additional words previously encountered containing the key
symbol, leadihg the class in choral and individual repetition.. These
words or expre551ons should contain no or few add1t10nal problem'p01nts

':On the th1rd day the class sees the words in short utterances and

those of the previous 1ist ifi’ longer utterances and proceeds to read,

"jchorally and individually, without a teacher model. Of course; as in

any drill procedure, .immediate. correction of errors, followed by
repetitions of the. corrected item, will follow. Correction$ .can
be made subtly w1thout interrupting the pace or embarra551ng the’

'_s;udent Repeat1ng the word correctly, having another student say it.

¢correctly or coming ‘back after another. example are JuSt a few ways of

- .

»After for example, the . soumd of j has been thoroughly drllled,the teacher

can introduce English.symbols which may cause an interference with the

jproper sound production. The English j may be. contrasted with French

j to make certain that there is not. carry-over fnom language to ‘language.
The ‘teacher places on the chalkboard and. reads aloud a sentence like

~the follow1ng S _ , ;_—a~_ As

-

- Je vais hab1ter .2 Paris Jusqu'a Janv1er

-Comb1natlons are a valuable tool and can be 1ntroduced in a 51m11ar

]

.manner. When the: class has demonstrated its ability to read correctly

items conta1n1ng a particular letter in combination with any vowel, the

,teacher‘should present for oral read1ng_longer utterances which 1nclude

£’these comb1nat10ns

;The same drlll can be extended to cover the - contrast1ve cqmblnatlons

I

The teache? reads from the board a llst of minimal- pa1rs p01nt1ng

:presented and groups and/or individuals are called to read them.

" out the sound.differences represented by, for example, u and.i. As a

follow-up, after sufficient drill practite; a series of sentences$. is

.

) ‘The 1n1t1al readlng phase cont1nues through the f1rst semester of Level

I and overlaps the second phase. It may be continued through the. ent1re -
year if the teacher con51ders ‘the practice employed to be eff1cac1ous S
and valuable L v o S . v )
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. Using Recombination Narratives:ﬂ L

" In. phase two, wh1ch may begln shortly after the 1ntroduct10n of readlng,
the teacher ‘may present-to the class-simple variations of the basic
material.in narrative form. These narratives are especially prepared
for reading practice. They are not to be memorized. Known structures
‘and lexical items are recombined into s1ng1e sentences and/or short
. paragraphs for presentation in class These recombinations.'should~®
not ifclude any new structures. ‘New ‘texical items should be severely :
11@;ted and their meanings explained to the class beforehand, preferably
in French or by dramatization or picture. In addition; a few simple
questions may be designed in order to, assuré the teacher. that there is
full comprehension and that the pupil .can make the necessary .changes in -
verb forms; or other changes as required in question-answer practice.
By the end of Level I all. the lexical items and Structures will have
been recomblned for. use w1th1n many contexts h :

Recomblnatlon narrat1ves may seem rather d1ff1cu1t for some. puplls.
Pattern-practice drills, when read aloud, sometimes help gliminate .
" problems. Drills which help students to manipulate structures will’
also help them with the comprehension of recombined material. These
might include expan51on or contraction drills, completlon drllls, and
translation or var1at10n drills. : : Co . .

French. Embassy Press and ln[(';mmﬁanl Divigion

28

Hiver et La Seine

’

4.’){
ok



_ writing skill.

':USingfﬁéttern'Drills:

"L'Whilé the'cbpyiﬁgIOf dialog lines or b?sicpsenfences is a valuable
. introduction to ‘the writing skill, so is the copying and-the written
. manipulation of previously learned-pattern drills. - Students should be

~ When scheduling dictation or other types of writing practice, teachers

- should allot sufficient: time for correction of the exercise and .. -
explanation of general concepts illustrated by the written items. -

" Although the writing exercise is done at the end of thesclass period,

. adequate time needs-to be provided for this in‘the teacher's daily
"class plan so that these activities are not simply tacked on'to the

 tail end of the-class period. . . - ’ a

' The Writing Skill- - 7
The goal is deiiberatelyvlimitgd in scope in ordér to concentrate on

recourse to'the intermediary’of English. - v

" “the mastery of the relation of the sound to the-visual symbol without -

N

The objectives of writing in Level I;therefpre,are main1y 1imited't6\j'

_ the transcription of what the students can say dnd read. About

15 percent of the time allotted to this level is used to develop the

" . o : - : .

Perhaps the most common practice employed By,the teacher of Level . I

whose classes have already begun reading has been to assign the simple *
copying of the dialogs, sentences, or.conversations already mastered

“aurally. "The pupils say them, manipulate and adapt them, read them,
and finally attempt to copy them. . Although this' may seem overly

: o E . .

';simple to the teacher and some students, it is a good basic tool. (if
- not overdone) and is something that even slow learners can benefit

from.

able to demonstrate their ability to manipulate in writimg most, if

ot all, of the patterns previously learned audio-lingually.. .-

Later drillévméy includé'the'chaﬂgeS‘from'deélaratiye'to‘intertogative;_

' qffirmative‘to negative, and others. =~ o/

During ‘the latter part of Level I, the teacher may wish to-exband,th:f

writing program to.incjude responses to -questions which have been-

patterned ‘on materials already mastered orally,

" If homework is,being'wfitten,on the board prior to its examihatioﬁ':

and correction by the class), the. teacher may-well be utilizing-the "

* ‘time reviewing old drills and learned dialogs and practicing pronuncia-

tion. The teacher should not attempt to introduce new material unless

all the students present are at their seats. -

Providing Time for Follow-up:

a
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Aruitoxt provided by Eic:

1

. . . =~ CcHAPTER3 . -

This is a Cufriculum Outline for French Levels I, II, ITI and IV. It
_covers, vertically, the four. essent1al skills; namely, llsten»1ng,

speaﬁ1ng, read1ng and°wr1t1ng, followed by overall concepts.

Hor1zontally, the flve elements of 1nstruct10n are covered They are
phonology, morphology, syntax, vocabulary and culture.

The Curr1cu1um Outl1ne is des1gnated to g1ve a short overall view of the
program ‘50 that it'is easier to relate, conceptually, to the Foundation
Program ObJect1ves, the French Program ObJect1ves and - the Performance
Expectat1ons.. .
The-subSeqUent}chapters expand . upon the outllne;h

- . L . ' . ?

Ut . .
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CURRILULUW OUTLIVE FOR FRE\CH
Four-Year Sequence Level I

:.Syntax

. Phonoloey Morphology = = .
LISTENI\G . o
-All vowels partlcularlv s ‘Determinatives definite Basic word order 'in statement
'eu nasals "in', 'omn', 'an (articles) ~ indefinite .| (affirmative and negatlve)
‘un','_, - -7 partitive questions ‘and commands ’
.mute e - : - . possessive sp. qu 'est-ce que c'est.
consonants and sem1 consonants, demonstrative. g ‘position oﬁ\adjectlves
especxally "', 'rt', 'gn', _nouns, slngular, ‘plural, mas- _posxtxon ofl ersonal pronouns
'oui', 'ui', 'ail' culine, feminine S " .

Stress and absence of stress,
‘three patterns of Lntonatlons
Llalsons

* SPEAKING:~ ' o
All sounds heard should be
produced accurately
- Make obligatory liaisons
Reproduce short. sentences
with correct stress and

.

ad jectives, . slngular, plural,,
masculine, ‘feminine - »
interrogative adJectlves
pronOuns, demonstrative
- .Lnterrogatlvel_ .
» possessive . . '
. . reflexive. - =
personal (subjects
_and objects) -
Verbs (3 regular groups)

~intonation . + etre, avoir, faire, etc. Ny -
- ' Infinitive; ‘present, o
: ~ future, imperative ' }
\ 2 . _Reflexive
B3 oo . .
L g 'b’- : g ] ) ..
RfADI\c S - - o

S
All vowe g? nasals, conso-’
nants and semi-consonants,

partlcularlv 'e! and'mute :

' L

e

,Liax>tn> (ool gatorv and

© impossible)y o

’='L» and wond boundarles

LRl
_S:ress and Lntonatlon“

The':same as above

cmRLlavse
Various orthographlc reﬁresen-
cat LORS St
All vcwels,rnasals,
Cand - seml -consonants-,

consonants
mute !

FR

-SmLent consonants o S gﬁl

m for 1asals before P and b
Liaisons. :1f -

CONCEPTS: . .+ .

French and fnglfsﬁ’differ con-
:sxderably in sounhds:and stress,
.ortncgrapnxc reoresentatlons of]
sounds. : :

ERIC "

Aruitoxt provided by Eic:

Nouns, adJectlves, determlna-
tives-agree with each’ other
and with 'verb forms. There is
generally ohe verb form to

" . English eso,ciaily in ques-
tions (seve al’interrogative
‘patterns i -exsst) with ad-"
~Jectives

"?nd “With pronouns.




;Vocabulary-

5Culture_'“

LISTENING
181j0- 1,000

Qo:us and

expressions -
expressions

SPEAKING: -
500
'words and

‘expressions

READING’ iy
1,000- k 200

»words and -

- <

'.} -
expressions

expressions’

’

¢« -

‘?z

In the context of the toplcs
" or un1ts :

' "

e greetings

. leave-taking .

classroom, incl.” conversa-
tional -terms -

.numbers O

colors - - : oy

’clothing :- - , Sl

clock time .
calendar time "
-school bulldlng ,

‘members of family, house
parts and functlons of body
famlly‘&cﬁe

meals o Wrnﬁ,'. s
Aweather
‘Christmas

LI

Nouns, verbs, adjegtlves;g
adVerbs'perta&ning'to these

subjects as well as functlon.

words suchas 'et',"'ou',

‘mais'... . l‘?*z -

.,

Emohasis sh%ula'be-plaéea_on :

“.concrete descriptiveé vocabu-.

lary connected with reality
Eamlllar to the students

nd s

Introductlon to’ French’ culture should be

an integral and natural part of teachlng

French but should not take the place of
, teaching the language. The .enviroument
" of the classroom, French books, maga21nes,
tapes, films, _records, pictures’ shOuld
stimulate the students’ interest‘in
learn1ng about the follow1ng cultural
items: . - MR

L]

'French names - S
. forms of-address Lot
x coOurtgsy patterns BN
Frénch: sohoolday and schoolyear
‘Z&-hour clock DA
uFrench houses S :
some’™ typlcal foods and table manners
French. holldays .

espeolally Chrlstmas, Easter .
rhymes e .
songs and music

.

The units ofaVocabulary are’ obv1owsly :
‘linked closely to the study of culture.
&s much of thls as posslbleils'%one 1n

“French. ' RN "
s .

CONCEPTS
"In spoken.

Y

make up a language.
in.that language,
. the meaning,
'iwlthout conscious reference to_

Viéi . alpe

andfwrltten form, wd&ds
To communicate
‘one mus't grasp
1soLated or in context

v~Cngl1sl

ERIC

Aruitoxt provided by Eic:

athe
nces

language i

language- 9é “Must be aware of - thev
‘of cultuﬁal forms. To speak ot wrlte
’language correctly also means to’ use”
turallv acceptable forms S

2

CJJ :



Phonology s

CISTENING: .

‘Further . work toward the
lastery of sounds; especxally

hose chac dlffer most . from
nglreh 'u', etc, . '
ohm and melody oE sen- .
nces ﬁy-

e .

'_PrepOSLcions and adverbs

1+ en;
VerbS, passe rompose, tmper- *'--“

i

Personal pronouns (1nd1recc
ObJeCC) R

¥y, on and scressed “forms

fu-.

fect, .plu- perfegg

lmperaclve, past 1nf1n1-.

tiven - . - :
"lmmedlace fucure,.recent;
upast . T
Irregular verbs E .
Relaclve pronouns qul,.que R

3 . 'q' . -

ture perfect; lrregular» Q"

Posrclon of adverbs
‘Position of’ personal pronouns~
P051clon of negacrve parthleg

lndirecc objeofs of w1ch -
1nf1n1t1ve verb wxch or wrch-
'~ out preposrclon) _ ?iﬂro
Causaclve '"faire' ' :nv e
\Varqous ways of expres lmg

posseSSLon I
Pactern.c esc...qpi - L

. c esc...qne : o

«

READI\G -
%ssocxaclon of all French

L %ounds with the! rLghc orchoi
- eraohlc rewresencaclons .
“:Cogriates

‘Hbmorvms (real and deceoclve)
Technlque in word attack
Accent. and svllabication
~Rhythm and melody of sen-
»_cenceS" L

N . ¥

e
:}, \
9‘*’ ¢

" The. same as above plus

passe
51mp1e (used moscly 1n ‘WwEL

ing)

WRfTLN@

ion of al"French
—Lch :he rrghc orcho-

pan_
letcer; and zroups oE leccers

Honoﬁvm> S . .
Adjectives denoc ne

Lcular eMbna§1s on. mute

©- -aliev ‘or  city are capltallzed L0 ' . ; , .
i 4{1:&) . ) . L [' R - + N ,'. .
- 1 B
,-CO\CEPTS , ? oo : - ST k L
 French’ oronuncxatrow requxres 'Tense Euncclons almosc always ~.Direct and' indirect objects
. clearer eruncxacron, more -+ _drffer ln French ‘and Engllsn “have ther positions as mnouns
*—arcrculacxor “tension - is . more Manv mor erb endings ln than as pronouns .

iy
P
!
|

suscalned with
le:a,.orce

ERI

A v proviea o eric - . - RO

lips*but Sreath °|°

.'dxffers r

Ce

more ereguiar verbs

14'

Range of" meanlne of preposrcxons

‘Frencn and in Ergllsh

Complex and rigid ‘word ‘
‘order i negaclve paCCerns$
-wrch varAOus parcrcles




.. ' E
- .'.‘ -
- . e
b} 2
- .
: .

Culture

. Visual and -audio- stxmulx as well.as che B
“ topics of vocabulary" should suggest che '
followxng cultural items for study at

ihe second level: = .. : RN

.daily.;oneiné.i
telephoning - : :
. shopping . . - T . - & 'fotms of letters o . P
- money: ., S ~ types-of urban life . - G T
-gizes, “ 7y, L. % ' types of rural life. . . % 1o
\letters and post offxce L ,relatxonships (family, frxends...) f
restaurdhts . "r N h Do o
doctor, - dentist S T Egance; v C _ _
‘copmuni€y S B S - T
cransportatxon,,“ 17 'l :landscape in regions . . . .- n-sf co
ol " .main rivers and cities - o
‘landScape»',~. RO I B Highlxghts of, economy, 1ndus:ry and e
RN & 'cOun:rysxde, farnxng ' | .. present political situation = . - .
S SRR § ;ravel customs , . .+ .| . holidays, festivals - o
expressions . = | [ ‘animals Ce e L . entertainments . . . 7 i 0.
: RS *hplxdays S " folklore - ) T ' ‘
e ..spores - .~ - - | proverbs s _
RN § entertaxnments, arts.{.; T music,. populat and classxcal o o ,
' " current events = . . N f RN .

B

'SPEAKTN

words and

-

-~ I 'Vocabulary should 1nc1ude
-READING: - . functxonal words' such as
1 000_1 500 E .fque', aussx kongtemps que’.

, 'méme si', 'alots que!’ ..L;w.;
wonds and o "and current: 1310hat1c expresd

.expres" ~¢'

URTOG: v,

£y

30

Sl T S - SN U IR IR
‘words ‘and SUERE B ,%);/*'--_=";‘ R . e . 'y,,@“
R ST s o L L S o ST A

' e T, . : g dola . - '44~' '7' . 1 . ’Tn_
cexpressions e Lot e o e L L T e "

coucs?rs I R R ' o

Words and expressxons in Erench ar f", - In lxscenxng and. speakxng, readxng and =

?f” “sonretimes. “closely relaced to Englxﬁh buc ,b'wrxcxng, ‘cultural patterns are obvious L

: “.f,almqsc always differ. 1n range of meanxng and’ muse~be observed by a nacxve or. non-" o
) native s ker of the language L -

\pcabulaty xs 1nf1uenced by hxstorxcal i
“background, social customs, and ocher T R S R
tacco:s.:uf; e _ Do ’

'LF ;deware of cognaces (false and :tue) S _—15 o . .nfg S 5'.j'

Egégé;:?fbffv. : .,2.',5uf'i,f§i~'w s ';ff;i,’idf‘:"[i~' ST - e




., 0. v o

SURRTCHLUM OUTLINE FOR. FRENCH R

four-Year Sequince, Level II}: ' < ‘ © .

i 4;:;t?honqLegy”' . ;Morphology ' | : ';Sinfax; :
. — .

LISTENING: "
Introduecxon Lo regxonal

. Comparxsons (adJectxves, ad- .

o v

y -

Expressxons of duratxon,.

"differences. . verbs) N 9 example'
Increased length and speed of “ Relative ptonouns lequeh dont ‘ o
utterances . que, qui R il y.a ...que, cela faic...
Nuances associated thh dlf-‘ ' Condxtional present pe:fect .que - R P
ferent stresses and 1ntonai Subordinatxng conJunctxons with |. . e
txons -'indicative- , : AL . e
T More eregular verbs Bt ok
SPEAKING: - e,
Improving pronuncxatlon thh -
‘.increase in speed of utterance .
Greater awareness of ‘minute " g
pronuncxatxon differences . b - ¢ .
- 2 .'
: N '
« " ' . .3 - .
L ' b '
READING: =~ .- #F.0 .- . : o .
Improving reading skill with The same plus past condltxonal The same plus part1c1p1a1
increase in fluency -and ex= (2nd Eorm) 'constructLOns ' .
pression -, T . i . el .
o : | . ' ’ S R
e |
. ’_‘.-s,:‘i / H ,
WA .
. . R R < L = - - v
o A :
;w;Z?IFgusklll with The same as above i
"co individual
S : : ‘ B
,-.'l.” . - .
£ . . ) I «
. 8 9 "
— ’_T‘F=4' — T - 3 . —
- . . 1- A . .
\ot all rrench speak;ng . *Varxous nuances,essocxated thh _Txme and duratlon are -
people prcnounce sounds - 'varxous uses Of tenses in sub> | expressed totally dxtferenc.-
alxne_gut French (as it ﬁa : ordxnate clauses. 4 <. in French and 1n Englxsh
‘3o0ken in che Loire Valley)_ S . .
_considered the purest, 'is BN A ; : * SO T . - )
‘understood Sy all French N S L. DL ' . )
speaxlrg pecple. ; ' 1,33 - ) ’
. . BN ER'S a4~ .
ERIC S | R ’
ERI o o R R




e : '_Vocabulary

bl

Culture e R

lncréaSe in vocanular\ cannot ‘be. stated’
ih' rlgures [ _ {”,‘

Lxsruujuq.,,

PassiVe%yocabular\ will of course be '
.larger than active,%but extent™ .both .
will depend on student 'S abili to'z
speak and read’ ernch -

A varxety of graded readers may be used
at .chis level.
_vocabulary will- depend upon. the selec- -~
tion of readlng materxaLs and textbooks.

.

lNG'

A vocabufﬁrv suLtable for writing

»
~

Much of the passive . = ..

..
3 .

- Cultural items studied at
should include: T

v

he third lével

France:

. government - . °
. .educational system
recreation
hxghlxghts of hxstory

Other.Erench speaking,countries:'
. . . . » P :

Belgium: . Lo
 Switzerland® - .

#

E‘letters, outanes, reports, composi- ° French-Canada . I
%'txons should be developed» ' ' o R )
& ‘ . H'French influence in:
;_Topical vocabulary should-include: U
o , e - Africa. .
27s, curtent’ events S o America
Wt education T S : .
L _government : _' . & The culctural study xs'doqs mainly in French
nistory . with some supplementary readxng in Englxsh
) bxographv . It. takes' in: . Lo : R
cmpnasxs should be placed on:’ - " the lxstening to recordxngs and viewing
. 7 of films, fxlmstrxps, and slxdes .
g EE more abstract vocabulary con- - - e
= nected with intellectual actxvxty, E the discussxng of what. has been heard or"
= criticism, judgment... - ' read; : i
£ 1) vocabulary designed to express
emotlons and Eeelxng_ . the: readxng of graded readers, perLochals,,
" - poetry and- lxterary prose; _and e
. ’ "the writing of letters, reports, ‘com= -+
* . : positxons—- revealing an’ understanding of
) ‘ the French culture. :
g |
-
- ; * . : )
<. . . N .
. . BN
_ o S . ;
-9 o - T e
Spoken' and written'vocabulary‘differ.'" "The French culture must. be evaluated obJec-
in volume and kind,. The'command of a i tlvely and on Lts own merLts
©jlarge vocabulary can be achieved only. ' )
%'tnrough constant listening,’ speaking, o E
'g‘readxng, and erthg practlcef ' ' .
[=)3 ot
o - L A 4 ' .
ERIC. . L e .
Prores e e SRR o ; : i 1113



Clre. _ .
Four-Year -Sequence, Level IV

“.LLUM OUTLINE FOR FRENCH

v

e - . ) - —_—

} . . Phonology

‘Morphology

';Syntax,

;LISTE\IVG oL
Poetic. variationsin the
language, in phrasing,
rhythm, intongtion

Y

y-SPEAKIVG :
. Improving pronuncxatxon thh
-attention.

to individual need .

VSpeeiai uses of conditional

Subjunctive (present, 1mper-'
fect)

-Passive

,Subordinating conJunctions and
verbs with subjunctive .

Direct and indirect discourse -

Tense.correspondence between

- main clause and subordinate

clauses

Word order. in passxve

1 Inversion of subject and verh

in gentences other than
questions® : :

Word order thh serles of
objectsa L

,

READING PEERE . _ o S .
Improving reading skill with The samB plus ‘subjunctive ' 'l The same as above b
increase in. speed ; " (past and plu-perfect) B ' :
- U A C AT -
WRITING: T v - T
Improving writing skxll ".|. The same as above . * | The. same as above
punctuation . T : S
_ . apostrophes . ) : -
».  .syllabication e ;
N _,\ . o i 0 c .
- L ¥ LR
CONCEPTS: . T K T . o »
Poetic forms of the ".Importancewof subjunctive in . Patterns are many but each o

-+ “lanrguage may differ from,
everyday French. .In turm,-
”spoken French differs from
written French. French
requxres strxct punctuatxonf

EI{I(jE>’:'7:

Aruitoxt provided by Eic:

.. g{egeflexlve 4:‘:

French .but teddency to avoid.

" other forms besides present .

especially in spoken French,.
The  same fact may be expressed

from two different vxewpoints
- through active and passive voice
" butthe latter ‘is much less used

'On'

in French tha?oin Englxsoften be

rms will

35

‘them..is specific

‘Emphasis is often corveved b\
‘use of specific pattern (as
well ‘as by use .of different
Lntonatxon,'as is ‘mostly the
case in English.)

o




‘Voeabulary

R ‘,Cnlture' N N

g

smount  of active and: passiVQ vocabulary
s a matter of student S 1nd1v1dua1
;rogress S . - . .

.
-

\ High rate of active'vdcabulafy~shonld'
je aimed for through a wide range of

sonversational topics, giving the studentf

he ability to communicate in the modern'.
sorld. Choice of literary. wo'tks is up to

*he teacher, but should -be ‘based on the =

ibility; interest and maturity - of the. "
students,’ developing in.them a sensi-
tivity to the differences between - .spoken
ind written vocabulary and between con-.

temporary and older 11terary forms, words -

and " expreSSLOns Con31derat10n may also

be given to the grouping of college- bound.

and’ term.nal students: for selectlve
readlng

A wr1t1ng vocabulary approprlate to tHe
occasion should be masteged

s

‘used by students.

e W

- The 1ncreased ab111ty of the students to. '

communicate in French to read, everythlng

from newspapers.to works. of literature makes"
it .possible to let tHem gain an appreciatlon
and understandlng of French contributions to~

Iitefature” -
painting o SN
sculpture’ ' o
‘architecture
dramatic arts
Cmusic T e T
.. sciences

Current events are listened to,.viewed,
discussed, read and written about. Books,
perlodlcals, tapes, fllms, slldes, records,
and pictures &re resource materials. d1rect1y
The choice of these mate-
rials is up to the teacher who should take
into con31derat10n the age, maturlty, ab111tv
and 1nterest of the student o o

poken. and wtitten communication
mploys a large volume and varlety
o f words and - expreSSLOns :

o L T

e . - n .

Aruitoxt provided by Eic: . T . s Lo

A knowledge of cultural forms and of the

" French herltage is a part‘of learning’ the 5
Works of literature can be

.apprec1ated best in the language in which they '
iwere wrltten

French language.

Y

EAN
JI



N CHAPTER &4 R -

~ 'SCOPE AND SEQUENCE OF THE
" SECONDARY FRENCH LANGUAGE PROGRAM.

i

The secondary. school French Program is usually a three- or four year_j'

program, but often six-years are offered with the first level beginning

in the.intermediate schools.  The Scope and Sequence Charts attempt to
describe the’ development of the four basic skills (listening,- speaklng,

- reading, writing) in a sequent1al order from- s1mple to complex. - Not

only are the items under each skill listed 1n,sequence ‘of study, but
‘the’ sk1lls themselves are l1sted 1n sequence of development

.Flex1b1l1ty is: necessary in categorlzlng the steps of development into

levels of study.  One reason is;'that the individual steps may very often
overlap. = For example, Step7 of L1sten1ng Skills Development, Level 1,
‘could possibly ‘be included in Level II as well. That is to say, the

" incTusion of a partlcular step in one level does not necessarily imply .. ‘
' that it cannot be 1ncluded in theg following level. Similarly, the. bas1c

'skills. themselves may overlap ‘Speaking does not develop-only after

;l1sten1ng is completed They are developed s1multaneously : e

; 'Another Teason for’ adaptablllty in categor1z1ng the steps is that, in
. some,. 1nstances, 1nd1v1dual steps may be 1nterchanged ‘Step 12.in

Speakzng Skrlls Develbpment for example, may be reversed w1th’Step 11

) withotit much d1ff1cu1ty Whatever the case may be, one can correctly .r

fgjassume that.gettlng from‘Step 1 to Step 23 of- Speak1ng Skills Development

v

am,

5doés, 1ndeed,,necessmtate'the accompl1shment of ‘all or most of the

'fh 1ntermed&ate steps (Steps 2 22) at one t1me or another

: Pervad1ng the development of each and all skills is the development and
~ expansion of an active as well as passive vocabulary without-which a

student would be left with only patterns, tenses, or modes which are very

.llmlted resources and 1nadequate for the real use of the language

» :¢.These has1c categor1es are mostly related to the” second French. Program
. Goal -and- the Program Objectives related to language sk1lls These' in
“turn are ‘supportive of the Foundat1on Program Objective 1. ' The

Performance Expectatlons are examples of further breakdowns of the
Program ObJectlves The teacher can select Instruct1onal ObJect1ves
from the sample Performance Expectat1ons .

=

The follow1ng charts w1ll help in that effort

v

2



f Lh | . - ¥ R
. \;v .j .~:“i..w :l_. | | SCOPE AND SEQUENCE CHAd?df ' ' |
usrrnmc SKILLS nsvnopmnur | o x -
;;glgn;; Simple vowel/consonant discrimination .]i J'._ '.;. plégi . :id I.'=Ax' ‘d ;{r' ‘. - | N i"';
2.. COmprehension of‘Simple meaningfui utterances }d»%i%; ‘d'. ﬁq ;”; i.. ;'. v . | C ..
| 3 Recdgnition and comprehension of simpie patterns --f . ‘
| lE . 4 Recognition and comprehension of present tense L;{‘ T, | ‘

5 Recognition and comprehension of statements and interrogatives

: .f I 6 6 Comprehension of simple dialogues e - "f | o L | - e

37.i Comprehension of simple:passagesv o

N ‘.,,»"‘l' _.___ﬁ Comprehension of simple songs, poems

e . I Discrimination of vovel clusters and linkage .

LY
'
i

IR . : Yy 0. Recognirion and comprehension of past and presen \tense, progressives,
- | | SRR lperfects | e ‘

R AN AT . ‘.

B 1L _Recognition-andscomprehension of imperatives ' *

I"hif.i~Recognition‘andlcomprehension‘of«suhjunctine dp_“j‘-."

o 13 Recognition and comprehension of word pattﬁrgs I
oo Lo ‘;‘s‘ 14, Comprehension of more difficult dieldgu‘s\‘narrarives;f
D T ‘ ‘ U — songs, poems T |

- . o ‘xf P RAY:

4.!

o | 15 Reinforcement of vowel clusrers/li §e discrimi-u
o S nation LR

oo e _V) o @
e T BT Reinforcehen ﬁ'w
S A Ty Cele




a§1-E;Q,_dRegognition;dcomprenension and d;ecriminationpof‘ective and passive voice *

f‘20. _Reinforce diéctiminetion”ofiword'orderlpatterns

k_ . o _;.;;21;‘_Recognition of_variationsﬂin:speech-patterne_,;jnd‘r

4

I T YT Recognition comprehension and reinforcement of all the above~
oL v 23, Comprehension of standard French spoken at normal speed
Lo TR . | S

< . ¢

SRR

" French Embussy,[’rrs; and Information Division

N

.....




'o‘l

SPEAKINGSKILLSDEVELOPMENT | ', I e
% e Yy

Step,l Production of simple vovels, consonants B T VIR - S

N ‘v", 2 ‘Repetition and‘usage of simple meaningful utteranees'

3 Repetition and usage of srmple patterns R ; R L
V d Repetition and usage of present tense Y .
E , B e N |

L5 Repetition and usage of statenents and interrogatives Jf,% o N

SR o 6 Production of affirmative and negative statenents R

i
L

7 Repetition of simple dialogues f, . R

,____B Slnging/recitatlon of sinple songs/poems

ov . - .

N 9. Production of vovel cLusters linkage I‘ , |
| ",L“ 10 Repetition and usage of past and present tense, progressives, perfectsz‘
" | E | 11 Repetition and usage of imperativesl I_-C‘ )
'7;E L ,12. Repetition'and.nsage of suojonctivefr" -
N -l-Ii‘d .: 13, Repetitionand usage of word.patterns.

| 14, Recitation/singing of more difficult dialogues, nar-
| e Tatives, poems/songs - ‘

15.--Properlpronunciation of vovelciusters,,iinkage .

o ® "',‘.‘ L 16, Usage of'proper intonation patterns . °
01} L . B -V 11, Usage of appropriate verb tenses -
o L B Usage.of appropriate verb~modes

I ‘,19 Usage of active and passive
i voice




22,

v

'23

Usage of all of the

aw
.'“.

?\-

above




’Jf;f g; < T !
et N 1~
__§tgp_l Associatfon of vowel/consonant sounds with written symbols 4‘ |
"‘:'L | l Recognition.of punstuation and accent»nark: | ;5 o Ca -
Associdtion of spoken|word with written word .‘ ?VL
4 Recognition and comprehension of simple patterns i”g“ | fkff“ - R g;;'

5 Recognition and conprehension of present tense 'fgift," “i:f i ;f - ‘_ f“**;- ’

- “ \ P "‘."

'
(] 2

7 Reading with{proper pronunciation and intonation sinple dialogues songs and passages

.fr‘“ B Recognition of vowel clusters and linhage : J.'- ip- j’ Ty
' :‘ *ff o !E‘ ’L 9 ASSOCiatiOn and'observance of accent markg wigh stress u::; C f‘”} “" \
et ‘ T E '. . . ' "‘ o o o ".,'.,7 : "-‘j'," 0,\ :“.‘

s 10 Recognition and comprehension of past and present tense,“ progres'si'ves‘;.fvj‘ o

LA e i
Ay | C ’ , = . ) ) ' .\\I"‘ t\:‘
| ) . {g 13 Recognition and comprehension of word patterns ﬁ?'f*}'
. " o 71 f*lhn Conprehension of note conplex dialogues, songs, pas—
. v SR L 53'895‘ Ve S :
, ‘] J . N ’ ' ' h.', ' { I

\f\ff’i5 Reading wore complex dialogues, songs, passages

v L . S with proper pronunci&tihn and‘ihtonation
S0 L S _ff_np5“l6 Application of proper stress patterns and

-?a]f°"§g o 17 Application of vowel clusters/linkage

N
.y ; . 4 A . \ o [ o . r )
. S » . . A e
KR . ' ' el
K ’ i N . { ]
' ; ! D
) . o . ' . .
Ty . t .“-“. \ i
N N y ' oy




< AL
B3
.
Vi,

2o W, mie
‘l-
Ay,

20

K

.

B

al

-' O

G e ey
E 181“ Compreheneion of verb:tensee .

19 Comprehension of verb modesf »

“French Embassy Press and. ln[unr‘:li_lh;n ‘Division -

Comprehension of word order patterns

S

v |
Beading with proper pronunciation and intonatipn o

.q_

i

Obsexvnnce and comprehension of all of the above

..‘;\

Recognition and comprehension of active and passive voice '

r"

ER

Y > "2, Comprehension of ma%erial written in standard French[



. NG smts wEpmT oo 'if,:"" '.',"""f-' R N R

Step 1 Association of vouellconsonant sounds ufth uritten symbols‘ ; .l';:*’,' L R Lo S %
.- ’ i . o R PP T
2 Recognition of punctuation, capltaltpatlon apd dtacmo.tg.’r‘ marklnns , a
i 3 Translatio' iE spoken uord to writtdn word (thrd\ugh dictatione ~etc ) | L
| . v o 4 @ » “ R "a s j’ ' g 4 . . /‘ : ’
.”E 4 Ushge of simp]e ﬁatterns to *form neaningful sentences’ ; J} \ i P Ly :
. v . pd o “ 4 . S )
. | L , A v v § ;@‘ r . " ’l -‘ . ‘ “ . .
EIAE S Reco&nition and compr’ehensr%n of Present ‘tensq @_ N ;;@ | & s £
. . E ‘ . &1 \-, S g ‘n, R % . -‘-1#-..‘-. ) . _
Awnreness of ‘aagreement of nouns and ddjectivgs and subjects and rbs
i , r . @ 1,!,2' : + “h.‘." . ‘ e
@ P

= ]

A E ' j ‘P 9 Writing of simple dtalogues/haragraphs o T .. Lot

E‘.‘.?"." :

""' : “,3 . A T

/ RN 10 . Recognition and translatlon of vowel clusters and linkage R
: i by : L
“, . , : “,; ! ‘ ¥:" ; <o Y i ' z.'."' , . B

| 11 Usage of punctuatlon and dlacntloal narkmgs |

o o e 12 Recognition and comprehension of past and present tense pro- .
g e gressives, perfects Lt L

Ce s ey X
LRI . T . " 5 : faw. : . o oo

g \ R PR L 13 Comprehension of sequence of tenses AT
g — z‘ v ' El"' f . '- . : ' h

o

‘ ' " 14 Recognition and comprehension of impetatives

. S S AT '. lS Ret&gnition andcomprehension of subjunctive

S I 16. .Recognition ind comprehension of wotd pat-v
G e e . . -

Ao . . ' Voag . A . P Lﬁ . oo e ' C
s oot S E . . . . . : e .
L o ‘ G : X . ‘. RIS o . ,’ P . ., ) K

LT e 17.. Transformation of statements to com- i
L U S S R 18 “More difficult dntagws of
CQ T e e - words,, sentences short pata- ¢

B ‘ F | v S ‘ 'l\. - ’J‘i."._“ _. B} ‘-',;‘u" ‘ ’- ; ,_.‘ o S grapﬁs .,_‘ | . "‘l :‘“‘




. A ' -

19 More difficult written exercises '
20, Writing of short paragraphs, dialogues,letc. | "_ : ;
21 Reinforcement of sound-letter correspondence T DR
L ! 1, Re‘inforcement of verb tense dislcrimination, o o _'f?; o
U EV’ :;23‘._-"l_le:inforcemen'f‘:'-"of- “r'erb mode,:.discrioiination | ¥ N
._EIL' | | 2&.:,Transfornation of ‘a‘ctive'tolpassive jvloice‘- N
. it 5. Reinforc'ement of ZW'ordorder patterns . |
'1‘_"'. Q 0 : 2‘5.;Reinfo'rcementof ‘nritin‘g"ansners.to questions |
- | - '27'.l Hore fdifficult: dictations of sentences and narratives o
____28 Wr‘iting of short compositions on specified topics
L Q . oL 29 Paraphrdsing of dialogues, short storiee
s ! vooo30. Writing of more complex compositions, dialogues
;, | E EL 31 Usage of all of the above : A
L o _ .‘ | 32 Writing of material in standard French
3 # FACR ) - |



- . cmaPmERS. i . U7 -

| coxm:m' AND‘.S__I,(ILLS' OF LEVEL I-IV

o o ity

4 R
e .
e

In the following pages each of the levels and skills development of the

o

- French language is described first according to content areas*such as pho-
vnology, morphology, syntax, vocabulary and culture.. It is hoped that upon
,completion of each level oa student will have been exposed to the items

_listed in each of these areas. 'f._ ,'§ f * i’ﬁfi' -

expectations of the student upon completion of one particular leveonfﬁstudy.’

.','

" For example, Level I Listening Skills describes the kinds of listening capa—l‘_

. bilitiEs that a student should have at the end of Level I studies.

Generally speaking, if ~one were to very briefly describe the expecta-
'"A.tions of. a student after completion of each level it would be as follows.
'“i;Level I: The student will be able to..." _ B

AL discriminate between English ‘and French sound syseém.

B.‘.mimic with a high level of accuracy all French _sounds encoun—_

. - tered.
-

©

C.:Ldiscriminate between English and French word order and forms.

" D. 'comprehend and use basic sentence patterns ofFrench

'-_. ‘1"’E; converse at_a elementary level and in the present tense about:
- - topicts,guch a school,  the weather introducing friends, the
: fami]yy Chri tmas.j TR S

P
Lodr

_?. ‘recognize and discuss cultural items such as- tu vs. Vous and
French system of ertlng names. -

v'Level II:. The student will be able to...

(-
& e

A, mimic and use the French sound system.:_-
"B.I recognize and use the appropriate past tense forms.
'C.: comprehend and give commands.

D._{recognize forms and usage of the subjunctive. B

’-

46 -




E. . converse and read at an intermediate level about topics such
~ as travel and. transportation, dining at a restaurant, shopping, and
making phone calls . .

o - . F., recognize and discuss cultural items, tourlst attractlons and
: ' ~hlstor1ca1 sites.

E]

| o o . "
. Level IIl: The student will be able to... o B

G. _write short'paragraphs on any of the toPitsnlisted in.E and F above.

~ A.- use the French sound system with a high level of accuracy.

’B.':comprehend and utilize sequence of tenses.’
s ;';,:c. discriminate between active and}passive voice;
i' ' D.__comprehend usage of subjunctive and conditional. K
et E. utilize pronouns appropriately and accurately. L -
Ca ?,. converse and read at a more advanced level about topics such 17’"_1%
o ' as current events government, history, medical appointments, Vi s
‘ etc.- : e . Lo
A . S ,",’ A
.dG, recognize and discusSecultural items*such as systems of educa-f% P ::
- tion and government, h1storical highlights and personalities,j‘ T
recreation, etc. : . . . ’
;H.klwriteﬁlonger narfatives/compositions on ‘the topics listed in’jfifgfﬁj
S °F. and G above. e o e :&;l‘ei’f 7
wlevel-IV-' The student will be able to..._,“ R '7,{“;1‘Lr1;i-:i“j :
A utilize the French sound system proficiently.“_‘y ﬂﬁ-,_*f
k B.; utilize appropriate grammsr, structures, etc., to commnnipate
" effectively. g T : - o ~{u }
c.
x B .
E.
F_,"
occasion. . , . , .
& . o . G.

particular nuances. s

vAn‘expanded_perspectiwe of-these skill levels-followsﬁ

¢
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LEVEL I

chording to the classroom setting and the materials used the Stndent'

Al recognize the 1etters of. the alphabet.vf" : {-' ' ﬁ,“"f¥°:
‘B, - distinguish the sounds’ of French in minimal pairs of one or two
. syllables. Co o _ .

R . .

,

3

"ords in French,_such as:"

d, ‘common prepositioms, such. %

ERI

Aruitoxt provided by Eic:

o



e

'Speaking;Skills:

g

‘A1l mimicked and directed utterances are spoken with rhythm intonation,
pronunciation, and speed approximating native. speech. Original utterances
- are spoken well enough to be understopd ‘by a native Speaker of French and

are mnot offensive to the speaker's ear.

%

.5-
(-'

: According to the classroom setping and the materials used the student _
: Will... ‘.. . ) . G L

.k . . 'p'

A. mimic all sounds of French

B.’ mimic all dialogue sentences and structures.-

c. ,repeat the alphabet and spell orally.

K

'D.ffask and answer simple questions based on vocabulary and structures

S ’elaborated under LISTENING objectives. : S RN
- E.' pronounce and sing,the words of selectedK French songs.
. o Me .
L, R use correctly and appropriately the vocabulary and ‘'structures
S oah T . .elaboraced under LISTENING objectives.-' . L

~G.__use culturally acceptable forms ‘and. behavior in dialogues, etc. .

- Masque du Mali




st

| Read‘ing Skills:

T
Vo
l" I .

L]

Directed

and Semi-directed read > S R , , T

J"’*v

e 0 Lo ' ) Cog o “._'
dbrding to the classroom setting and the materials used thegff

ﬁstudent will...

s
n Y

VA, demonstrate comprehension of materials read aloud such as dialogues,

songs,, selected reading passages, poems, etc. o N
A EEUE ', P
: ;ead aloud materials §uch as dialogues, songs,

. Fr_mrh Embassy Press and Information Division' .

R

Tom

N )’3‘ EA



o
: )
[ "
# o

. WritingpSkills;.'

4

,‘a R ( ‘ - o - - o :" - - ) . | V . |
: VWriting 1is based on material which the- student has first.encountered_3
,'orally and has read silently or aloud. co T S

' *.-ggz_g& R : ol AT _ y

/,

_ - According to the classroom setting and the materials used “the
student will...{ ST : .

AL urite letters of"hegalphabet accent_;

n“ﬁberS,"glifﬁl?punctuation
marks. ' S e .

S

ot

:7_copy words, "ph poens, and/or paragrapﬁég

ctations

sy
- AL o

i According to" the classroom setting and the materials used, the.
__student will...- . :

L.__

. ;AQ‘ write ‘letters of the alphabet d1acr1t1ca1 marklngs, numbers apd~,¢
- punctuatlon ‘marks as d1ctated Dol e ’ TR

-

T UB. write words, phrasesi dialogues and/or sentences as dictated. R

¥
E

'

f'IIl.::Directed Writing, R S VR e

E

Accdrding to the ciassroom setting and the materials used the_. i
‘student will... Y : . : r 5

', . . Coe S - ; i . f ;

' A. frewrite sentences making necessary changes in structure ‘or - form. s

f

B."write answers to questions based on selected material which has
" been read : SR R A : S
"5C.v"write simple paragraphs based on guide questions for selected
' ._materials. : oo L T oo AU '
IV Independent Compositionw N T - g

According to the classroom setting and the materials used : e<‘,fh
- student will... : S o

A. write simple Sentences and/or paragraphs of 30 to 40 words describing
: familiar pictures and objects. L : g, . SR

'B,. write simple sentences and/or paragraphs of 30 to 40 words based on.
familiar situations and - d1alogues ‘

. P . . . a . . . . . '
- - . P : PR A : o e B « e
. ’ J . . . . . . oo s T . .
’ ¢ ! - ‘ & K ;. S o
- . . c . . E] . Iy . " ) LR ' ° " ‘ \%
. . f ' S - t : oo o ¢ . e PR . ) .
- " .' N . . . . . . . ‘l. . . LN )

51 (.._‘_- '



._'oken with ;h?thm, intonation, pro-
qQ,Qand speed approximating native speech Utterances become longer_‘

3 .

and'mdgg complex.h,;l “ S e e s yf;

DS ¥ Situational B

o, -.~'.

Accord %g fo the classroom setting and the materials used the

o demonstrate comprehension of various situations and vocabulary, SUch Co
v . as, ! e e ,Q i
1y ‘all subjects listed under Level I Listening Skills, ugyinz»
2" greater depth. . o , a 'ﬂ
o _ . 27, shopping and dining at a restaurant e C o
o4 7 3% vacation travel expressions (rodtes, hotels, tickets, reserva—
e o - tiods). ;
v 4. traffic directions, addresses and telephone numbers. '
: - 5: selected historical site§ and facts, geography. ' .
‘. *6.“selected literary and historical figures. ;, S -
B B, identify the appropriateq;esponse to an oral question.or statement.
':.. c. demonstrate comprehension of recombinations of familiar material
C . b. demonstrate comprehension of the topic and the . details of dialogues
.+,  .and other oral presentations.’
'+ E. , demonstrate comprehension of unfamiliar words and phrases tﬁrough
a sensible guessing within the context of a familiar topic.
II.h:Structural - ";'ff: Ul”ﬂ i _:"'17' ; ":' S ;‘; :
AT According to the classroom setting and the materials used the
' student will...v '. S , o : Co
i):A. demonstrate comprehension of the structures listed under Level I
e Listening Skills but in greater depth #
5 . .
demonstrate comprehension of the following structures and grammar“.'
S 1. regular verbs in the following L
" a.  tenses ; e o - o
C (1) simple present S : o
T '(2) preterite SRR S
S " (3) imperfect” = 1 VIR .’
1. (4). selected perfect and progressivg%
' Lo (8) future RRTREN _ L
| - | l:e‘.: ...- f "..'_-“ .”i i
N l. e - | ; . .":\- . -.}..:.. 52 R ) u ;
v ’(\)p g )

s\*‘t . . "'.“‘“_'. IR



) Llstening Sk]_l 1s (coHt b- ) : ’
R N ‘ié-~.3: b. forms

I (l) infinitive
' B ' S (2). imperative

! 3{' " ' (3) past. participle
. (4) . present participle LTt ;‘;4 S
'(5) . subjunctive (for recognltion only) A PR

s 2. selected irregular verbs 'in the above tenses and formS"’ [

© .93, reflexive verbs in the ahpve forms ‘ : ¥

: 4. simultaneously placed direct:and. indirect object pronouns

RE } " 5. .shortened forms of adjectives =~ :
' 6. dsubordinate clauses

- .
' +
| "2 ; .
B \ - k4 >
.
. =
A3 .2
&2
LB
-9
I3
.2
. . =
K 13
s
. : =
. ; =
=
. =
=
5
g R
o
&
»
@
2
A -
. E
£ ]
P . =
‘ : £
N < Lo
P
.
E2
..
.8
.
P
-
’
. -
’
’
' ®
‘
' - §
. ,r . .
o (
. .t
] b'.
d N .
. R 4 - ):
H . . . N
R 14 Do L R .
2 ¢ . N
¢ [ % . . > B
\ 2
. . ; . P
. B .. :
* * .‘ . 1 M

ERIC: -

oo e R R Tl L - B PR P g



v Speaking;ékills:’f;ff.l L ,1{;_if,'v§ 1;;f“? ) -
. 4-. . e . g’ . .'. - - ‘.'. ; * . . . .
. All mimicked and directed utterances are. spoken with rhythm, intonation,- N
L pronunciation, and speed approximating native speech. Original uttérances . .
- .are spoken well enough' to ‘be .understood by a'native speaker of French and

. are not offensive to ‘the ear. - Emphasis gradually shifts from mimicked- to’ S
_‘directed and original utterances and spoken: utterances become longer and more Dy
1vcomplex.._?;:. - 3 .-f,V L - e o g o T

. &
3. micgz (repetitiou of a model)

ae According to the classroom seﬁting and the materials used the:studf o
-~ ent will...” T e

- . . . . : . ' - -
B3 - . L . . . d

“A; demonstrate greater skill in producing the sounds of French' (in com—
: vﬂjparison with the level of fluency achieved in Level ). .

L b .3 e
© B demonstrate the ability to mimic longer and more com’&ex utterances BN S
" (dn comparison with‘the leveI of complexity achieved in Level I)

TN - - .
N , 57,}’9, - C

-f~'iI. Directed (teacher-motivated reSponses) ‘ _““ s.le " f
According to the classroom setting and the materials used the Studﬁ'{f.j ;
ent will... STy T A R oo e T .'f:' T
L %- o ‘\’ﬁv' G, o f S L e :
'-,.A.? answer with complete sentences questions based or cabulary and
. .structures previously listed under the listeniné bJectives.u,z o .
. l;fB. ‘be able to ask questions based on the vocabulary an,'structures pre-' 'f
. ' viously listed underﬁihe listening objectives.jb. e e
A
| I C2. verbs gov Ening an infinitive. e o
3 formation“aﬁd use .of the sLbjunctive‘mo d~(limited) i
| III. EL_J[____ (creative expiessions)
P R ¥ i o .
g According-to the§%rﬁssroom"' -
LBy wi :
) “7tening and-dirented~SP88$$ng objectives. fgﬂi.. Q. :H‘ . e
'." .' %4 L4 "’ \‘a-'.? A . ' :“ .'\'2: . . ’ "h\‘
, . : .. -'a .. Q_t . :;,'_"‘. .
T 54 R - N N



| {ilf.» Independent

S

“All material read is either a recombination of known vocabulary and _*%ﬁl'ex
structures ‘ar is imitially presented by thejteacher for silent reading com—7
prehension and follow% up reading.p

Ve

Aol oo - LWL [ s L e

I. ‘Directed LJ”:»13 'ivi"lf --7f~i}‘:': S ':fc“zf’r'»w'kl - ““~;§% B
: According to, the classroom setting and the materials used the stud—“‘f;“
ent will..._ . . . , :

L ‘Ai-_demonstrqte comprehension of material read aloud such as’ dialogues,'

. ﬁ&{ﬁf{:SEIECted reading passages, songs,and poems.

T?p;B.,,read aloud material such as dialogues, selected reading passages,~:§?f'>
S _songs, and* poems. o S e

. R A . D . "";
.o® . : . . o Lt . S

Semi—Directed

'_,_"' . :‘ _ "..

’ According to the classroom setting and the materials used thefstud%{i
R ent will...'~.ff; ey ,..' SR o S

?Aff;demnnstrate comprehension of material read silently,such~as - dia-

T 'logues, selected reading passages, songs, and poems.,; -
»Z*ﬁ;. read aloud materials such&as dialogues,’
' songs, and poems.»_- o

selected reading passages,,zylm

-

Very limited at this level using a selected list of approved materials._

i
- .
W)



£
3

C e o ».:1 sy

é‘.

All written work is speiledﬁcorrectly And refiects the proper use qﬁ

words,“phrases, and, sentences which the Sﬁudent Q@g firsti}earned orally
and bas reﬁd silentiy or. aloud

,;u{jr;' Dictations

RN - . . Co PR ST A A
. \.J LA . - b

Accordtﬁg to the claasroom setting and the materials used the };~fjl-l'
L studént will writh vocabularyonrds, phirases, and simple paragraphs R
<. based on materiﬁl previously lea.rnedx T , DR S S

B

N o RERES
R o . PP 3

Lt . e e R a T

R AT A

-1}11:F Directed w@%cing

. _ Accorﬁing to the?classroom setting and the“materials uséd the T
’ student will....-.j‘u- R R - 2

S N <

ELo @

’“];write answers to questfbns based on materiai read
: e
.;_”%

'uﬁ‘ , B

e 'terial re
L & 8d

S o T ' o L
.D -;use stﬂuctpres learned at this 1evel making the ned@ssary written .
R changes required by sgecific patterns. ) fmﬁ”_‘ e i :

[ -

af¢I§;, Ind;péndent Comgosition .jfhj"fﬁ ﬁbﬂ . 3” fw*‘ﬁﬂ,f:{'€§bsf”*"“’

. t\ X <' L : - S . N e REA ¢

fq* - According to the classroom setting aﬁd the materials used tﬁ?

%

) . R . ,
write brief compositions of 40 to 50 words bastd on material read

',R"

: . o, IR . ,';51 . »' '
__B.’fwrite brief compositions of 40 to, 50 words describing”a picture, an =
o object, or a situation. ".—.- - ’.}1”_ S u . .

&8¢, :write short original diglogues based on5everyday gitua;ions or those~“5h[
o rwu-listed under Listening Skills objectives. Ll T . oo o

\._' '«l R A R
g 0 T

B

Q o :'_3 o j'f't B S Dby ._l .f, S o :-;,.f
RIC - Ry T

[AFuiTox provided by ERIC .. . . . . B f . ,



e R e T R S PO

. All redorded utterances are spoken in standard Fp nch bY‘native Speakers.
'.“Teacher utterances'are spoken in standard spEech at n 1 speed. There will
“bes some ‘variatiohs .in speech pdtterns, s such -as.dialects), ghild's utterances,
seb-standard speech or. slang, specifically studied in. connection with a parti-
<cu1ar dialogue, pl@y, poem, or. geading selection. ,’ S

_“vﬁ'f_ W The listening skilrs refer to understanding the spoken language*without °
'f?-“_;_’reference to. the wriﬁten form except in® situations such@as anlaural cOmpre- ar'?r
. -~ —heénsion test. : P e o - A, T VIR
B -". . e T S R
I.. Situational R 'a@ﬂ:“zf'W~ _" A
R fk According tﬁ'the c1assroom setting and the materaals»used ‘the stud-
- @ _; . ent will...fg?3 t-__‘ P e s ;J ) o . e v
G’\hﬁA&- demonstrate cdmprehension of. variOus situations and vocabu]ary such. as
TR _~-&.;_a11 subJects listed under Levels I and I Listening Skills, ‘but
@ o ’ T 4n, g§eater deptﬁ e
R ©ivs. 2. occupations and* occupational titles. L SRS

#
‘r
™ )

i' 3.+ sickness and makin§ an appointment to see a doctor.~ WS
s A:T'government.,t v _ : 3

d%d,faf”gy; ﬁ-,mmmmtmmﬁs.f't' o “,.'.__”W
o : © 6. historical highlights, especially of Europe Canada, Afrlca,
7 1" and-the Pacific B T - S .

R A

b

: rvB;' demonstrate comprehensiou oﬁﬁhdapted selections ftom.pfaﬁs, stories,

1 S other materials, utilizing fan lia voCaEulary and*Structures. i o
Lo .. . g i PR .
R 0 demonstrate comprehensiou of recor-f L
LR as plays, poetis, ShOt\ stories andﬁgongs.~ : ,=r. . RS g-ﬁ;.' '

égemonstrate compreheusion of sound tracks of audiofwisual matgrials

%?s movies, aﬁa flkmstrips.‘ ~_:1;- e W

L . Qe . _ ¥ IR T e
. _.& + o . .
'1:.3_ demﬂﬁst ate comprehengﬁonoof material which is bnly partially fami—‘
EROES liar th ough npntextuarsclues.“ : v---. ) . » aé**
%1 N e K - %§. ,:‘f- . . @ . . .
X %_EE : !ctural' W %% j_::' B &% o

g, .

‘. 2 't\"‘ @
-lected materials such

ST S }“b H
: . 2 G
- e @g According‘ép thég:la%ﬁrogm setting and the materials used the S&ud_

: :\“ L ‘ent Willd.. - S Q" _ ;

SR ‘ &
DA AV demonstrgte comprehé%sion of the: structures 1isted uuder Levels I
e and II §Eructﬁral Eﬁstening Skglls, but in greater depth *

: 2 ¥ ot e ‘
: B demons%raté§comggehensiou of the subjuuctive mood & passive voice. 7@{
R S T _H{~' 4@ '-.' B P - E

N o 4 G P, - . ‘\
3 ,,;_ ® . . R .




T-:, - . é R .‘. R :.,' 12i.. . 5":‘ .i .}j f@i

. Listening ‘Skills (cont.): 2

Q

Aruitoxt provided by Eic:

ERICT

C. 'demonstrate comprehension of discrimination among verb tenses and
moods.- o S e . . °

-

II_I.;_Enrichment' T Co s

~Invite ‘native speakers for spec1f1c tOplCS to be presented in. the taroet
: language> o B , . :

P
French Embassy Préss and Infermation Division -

: ' s, ,mk-.i«ld B
Une wellle malson aD/enné au Ma[l ST o 4.

PRt
LR . . ) : : ' : BN
. i B R ’ ! N . .
= v ) . X
B (R AR N
. . TR
T . I N .
. o . : ¢
f - - .
i L .
B
N P . .
B
. n . .
' X . ,

® " ¥
" . . -
. N e . 1 -
“ g . )
e PERY 3. N t oy & . -
i . o e
& . .
. w - “
. . . ® 3
.. o 4
. s . 5 )
- - a .
N . < W
F :
® -
o - .
et i ¢ .
’ N - , .
. . ; W
! , B "
& . 2 y - . "
A . . : )
” 4 * N N
~ A - .
. Y . R
- S o A - - .
\ ) > : PR x . R
' o ' .. VoL .
-~ . . . A .

D." demomstrate cohpreﬁﬁnsidh efhfofms end_poeitiene'ef~§a:ipu5'pronogns.'



T ) -.‘:’:‘: |
‘ 6’“}",' . | = .q_
’ peaklng SklllS o ‘:‘ o ; ,;-.' _("'J
_ All mimicked and directed utterances are spoken with rhythm, intonation,
pronunciation, ind speed .approximating native speech. Original utterances. .
are spoKen well enough to be understood by a native speaker of French and -
are not. offensive to the ear.. Emphasis is placed -on directed and original
utterances. ' o T S ‘
R ' Ig ; icgz (repetition of a model) et S "P';. L ;' i
R -: «v:, ] T . ~ ) :
R According to the: classroom setting and the materials used thg
o _student will demonstrate greater skill in mimick&ng model sentence3,
: - poems, songs, and other selected: materials in comparison with the - level
' fof fluency achieved in Leveis T and II. Lt .
- Il,n-Directed (teacher-motivated) : S '1 S . .
B : s . ST Cw 7 o
_ . According to: the classroom setting and- the materials used, the stud-
e ent will... o . . o ' -.__- , oo ’_' :
‘A, answer with cqmplete sentences any question which contains familiar
‘vocabulary and structures. , .
B.:Aask questions using familiar vocabulary and structures.v.__~'
’b,Cﬁi demonstrate ability to use - familiar vocabulary and structures.
” f_D,';present oral summaries of approximately 40—60'words based on reading ‘
‘ . 'material presented at. this level S T _ _:4' AR
B, ‘recite- selected poetry with pronunciation and intonation patterns :
" fitting the mood of the pogg :
3 ”?.f‘enact roles from selected skits and p1ays with pronunciation and in— L
v ' tonation patterns fitting the culture.‘ : » =
_ i., 1r;G. present oral descriptions and/or explanations of pictures, current
}4;' . & ’events,_filmstrips, and movies using familiar vocabulary and struc-
. n . .g\? tures' ) . CL ‘ h.a o
.”‘;Ifi.ﬂkbii 'al (creative expressions) o E R

s _éfehi 4 According to the classroom setting and the materials used, the -
T student will... ' . B
;,-Q-_ S ‘fA,i.presen; dialogues simulating every day situatiOns, using patterns vy o
B R approximating native speech L e . R
& I”B.%'give monologues using patterns approximating native speech

L AC -discuss familiar topics using patterns approximating native speech

. .- . BN ) : . . R o
o . . . i . . - K . . B
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e

®)

,ReadingdskilIS£:. DRI : e ‘ Lo - R S o
,-ff:- A1l material read is either a recombination of familiar vocabulary and
B structures or is initially presented by the teacher._ ' :
I.e Directed ,[-= ". p,J~;-"";n o f_ . ='.i' S .
v According to the classroom setting and the materials used, the,studé
ent will... B o S , ’
‘ o o i » . . L -
: ”‘ﬁA.hfredH aloud with proper pronunciation and intonation material such as o
'”:dialogues, poems, and selected reading P ges.'
1 . . .
o PR T S
Bzw.demonstrate comprehension of written material such as - dialogues, ~
o poems, and selected reading passages. o '
I .Semi-Directed a T L .
T - According to. the classroom setting and the. materlals used the'stud— -
ent will..." : - C : '
B A.f“read aloud ﬁith proper pronunciation and intonation materitl such as
’dialogues, poems, and selected reading passages.
,B."demonstrate comprehension of written material such/as - dialogues,,
' poems, -and selected reading passages..;b s
- I1I. VIndeEendent B f. o .._" o T ”
The student will read simple material in- books,.magazines, and»news-
>papers, usually at one level below the instructional level. .
? e . " - N
,g‘«

EI{I(j’;'?iefiri;"
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g¥on of various situations and vocabulary rel—-
:dsted under Levels I III Listening Skills,-;.n\vc

Ar
e

égpd other materials utilizing familiar vocabulary

‘_brate comprehension of material which is only part1a11y fami-.“
'hrough contextuai CIues.‘}f" : . L

o 9_“31.4§ Accd?ding to xhe classroom setting and. the materials used thehstudé' -
T emt will demonstrate. comprehension of the-structures listed under Levels o
s _5&' If%?; Structural Listening Skills, but in greater depth : :

'-_f‘ -
. . . R
it '
- . ‘. o N ',‘:. . -
62 . ’ b 3 °
-RIC s X
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Speak{ng”Skills: oo S S i"; I T
, All mimicked and’. dir“cted utterances are spoken with rhythm intonation,_ .
“_pronunciation -and spee ie proximating native speech Original utterances
are spoken- well enoughg,o be understood by a native speaker of. French and <
. —jare not offensive to the ear.a Emphasis is. on directed and original utterances. o

: Igf EZ (repetition of a model) . B
According to the classroom setting. and the ‘materials sed “the student R
LT owill demonstrate greater skill in mimicking model sentences, etc. »iin o
- : "'comparison uith the level of . fluency achieved 'in Level III.

(LT, .Directed.(teacher—motivated responses)

_ According to the classroom setting and the materials used the"student"”'
- will demonstrate the ability to perform the skills previously lisced
. under Level III Directed Speaking Skills, but in greater depth.

IIIrf,Original (creative expressions)
o TAccording to the classroom setting and the materials used the'student;:"‘
'",T'will' Lo v _ , : -

Vd, ‘f&ﬁfudemonstrate the ability to perform the skills previously listed un-
o :iﬁder Level III Original Speakiug Skills, but in greater depth.

.JB.,*demonstrate the ability to communicate<in French in a way suitable
' fto the age and level of study. ; .";"m-‘.- I

Vo
i

e v .
. #32. French Embassy Press nndhi[o'hnqlion Df‘vision
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.Réaaing'-skilis': I R AR
' a Haterial read s’ either a recombination of familiar vocabulary and
:.structures or is initially presented by the teacher.., ,

, I;;gDirected R R o : R

According to the classroom setting and the materials used .the stud-ﬂ
'ent will... ' - . . , _

'“5.}'A.' demonstrate the ability to perform the skills previously listed underﬁ"
' .*.Level 111 Directed Reading Skills, but 'in greater depth .

\ : :f:5B.s read aloud demonstrating the awareneﬁs of how phonology affects mean;ﬂ:
' .ing. ’ - .
'IIL’_Semi-Directed T ';AV S 53'}

o

. According to the classroom setting and the materials used, the stud;l
- ent will... ' - : _ , _

'w.;a_:_ .
v ~

: Af demonstrate the ability to perform the skills previously listed under_ .
’ Level III Semi—Directed Reading Skills, but in greater depth - :

fBQF.read aloud demonstrating the awareness of how phonologY arfects meﬁnflf :
Commge T e T T e e
1 iii:JﬁIndeEendent ii f.ff.%..
| ' The studenc should become acqualnted W1th books, newspapers, and mag-'b
azines. e B ~:, ‘i',f; L L o _

- French Embassy Press an




':writingrSkills:".

oy

All written work reflects proper use of vocabulary, standard spelling,
and structures._; I - . : .

: L L
¢ : : T . . B T
o - L

'-.I.. Dictations

j}l'_-7; 5'f:5i‘ Accoraing ‘to the’ c:“%:room setting and the’ materials used the stud— :
Sup s ¢ ent owill write seleéted paraggaphs of familiar material‘and/or recombina-
’ﬂfv;___ﬁﬁ,tions of it . o e ._,,: f“ . ‘ o '
‘ A L e eeel e d j-'. .
TwDirecEed Writing ;': Pl Thaen ; Ri]nb, L
- %ﬁw : SRR L T e e :
s %“According to the classroom setting and the materials used; the stud- o
tent will... ' : _— _ s ‘\

B ) ) ....> . . “

L

!
X

A write answers tooquestions based on material presented ‘T_'f'

hﬁ;” write questions based on material presented

.

_'vC:_fwrite compositions based on’ answers to questions and/or suggested
- guidelines about familiar material.~ ___~, S - :

.
[ .

.g’b."make necessary written changes required by the grammatical patterns.'"

"fﬁgfiparaphrase what is heard in dialogues, short stories,_etc. :3 _;';

-.leI:. Independent Composition i..

W ; According to the classroom setting and the materials used thefstudé.. N
ﬂ?'?_:..'.utent will... ST S e o e : R

'lk,7,yA; paraphrase sentences from reading material c0ntaining difficult vo-"”
B ”f.cabulary..- S S RN :

e
o

}»JLpB;_fwrite compositions based on material discussed or read
.}::5¢;inwrite original compositions on.- a. vatiety of subJects as‘assigned by
. ”i “the. teacher., ,ef“ | | ’_" o l S :
; ?Zfrpéﬁ.write original dialogues based on familiar situations.gi-:ij}fnht;l' f;ég
:i}=”ﬁ.fiwrite using Vocabulary apprcpriate to the situation.tggi\_?gi
?‘ﬁ;? g%v Y i;t ;i ;; - b
33; B f N ; 2




USING A TEXTBOOK SER,I"'Es S

The developMent of teachlng strateg1es over the years has been frg%
. the 'so- ca11ed"trad1t10nal"system’of basal. book or1entat10n to. the
"“audio- -lingual- approach. As a consequence, many school’ dlstr1cts
" have adopted as basic texts one or another of the various ‘sets of .
! materlals designed.for the implementation of ‘the-audio- -lingual approach”
S o langgage teach1ng ‘These textbooks tapes, workbooks and ac¢ompany-
.+ 1ng’ manuals- are. teach1ng aids whlch must be. adapted to the needi&f
'-each flass j;g, : : . :

' ENecessary adaptat1ons, deletlons and add1tlons ‘to the text. and
.materials must ‘be made by teachers in accordance with the amount of
~‘time.at their dlsposal for teaching the . program as well as:the makeup ‘
~©.and, goals: of each class., Students differ in ablllty, mot1vat1on, age; .
.. and preparat1on . Some may have had inst uction in elementary school '
27 or ‘at home. - Cred1t by exam1natlon can be used 1n these cases to
- better place the students ' = o
[The ear11er the program ‘in. French 1s begun the greater the opportu-}V.:
S nity afforded .for worklng toward mastery, part1cularly ‘in the areas’
cof llsten1ng and speaklhg In worklng with students who begin the1r.f
”fistudy of - French .in grade 7 teachers will ‘find many opportunities’to
Qiu-suPplement the- baslc materlals of the ‘basal texts. Théy will be able
.+ _to.apportion’ more. time to the audio- l1ngual training . phase; pay more'-,_ -
' ?gvattent1on to cultural mater1als as an integrated- part. of the program,.,"
. introduce poetry, proverbs, and songs; extend thebasic: vocabulary of . -
‘the various. units; and develop dialog adaptatlon to a far greater = . ., .
. degree. - Tedchers will- probably:find that, regardless’ of the textbook
o . being. tised. and- the po;nt at which- the students begin’ the1r study,_they
- .:. 'will have to prOV1de ‘ddditional material for re1nforcement of-a Spec1f1c
"% .concept, additional drills for mastery of a particular structure, and °
~ additional’ narrat1ves for aural comprehen51on or reading i S
. None, of the new: textbook proorams is complete in ditself
. be. supplemented in. some ‘way to meet -‘the needs of a.pa
" of the total.prooram Teachers. should not’ hesitate toiiseg
‘Juse the addléional material requ1red to bring: the ¢
".objectives, always remembering\;bat when' 1ntrodu51ng e
‘‘mentary to ‘the basic material; provision. must be made‘fo
'1'u'1ntegratlon through the1r 1nclu51on in pattern dr1lls,.quest1on and
' answer drills, and’d1rected d1alog pract1ce and they must~allow fqr
dlater re- entry 1f the add1t10ns so. demand

4
(

o Teachers mayﬂprepare these extra mater1als themselvws,.but 1t s
e ’;bsuggested that they either go-to other *sources. whe ever p0551ble‘to .
% save time and’ effort or that they try to enlist the Jo1nt effort of
,'the department in prepar1ng such mater1als.»- : :

s

A




'
L R s -
-',: l
)

ior supervlsor In thlS mgnner, the mater1als will d1rectly B
% % thought of. the group as it pertains to the QExt and will - -
supply everyone in the department wlth 1dent1cal supplementary drllls

_ It has been found that the mate 1aYdoffered for 1nstructlon at'a g1ven

o level iny the Varlous audlo llngual texts, is often t00. exte sive to. bev

: .., covered in one” ear. ThlS 1is partlcularly true ‘of the first-level’

" materialswhen* French 1s ‘begun_ in grade 7. Deletions or adaptatlons

~will-often be necessary ‘"However, if a unit of ‘the" textbook is omitted,’
any new: vocabulary in the discarded un1t whlch is, ba51c to-the un1ts;f' o
_that follow. must be introduced: and drilled’as items of pattern practice, -
and in. questlon answer practlce ~0f cour%e,'all TE=- entry drllls of

o preV1ously learned structures: conta1ned in ‘this: un1t can be reta1ned e .

\“’;u : and utlllzed in’ the standard manner. : 7',: R »f;inﬂl_v

B
~

It seems 1mportant nevertheless ‘that no matter h0w many adaptatlons N

be made or how much" supplementary mater1al be’ reqU%red in the proper
E ‘utilization of the textbook’ Serles, two- conisiderations bé kept in mind.
.+ - .First) ‘that the book be ‘used as closely in accordance with 'the author's’
. recommendations. as possible (especially the first time that it is ‘being .
.;j4= : uSed) and second, that the entire .series’ be emplOyed Each. level of a
ERATE properly prepared 'series develops and supplements the’ former by repeat-ﬂ

'ing, .stressing, and expanding: conversatlonal patterns, orammatlcal ﬂbeds,f'
B vocabulary categorles, and ult1mately 11terary skills. The*third- and
. fourth- level texts ‘should“be ‘the loglcal culmination of a coordinated "

B

sg and systematic, program,“and ‘therefore, ‘serious con51derat10n sh0uld be R
g1ven to. the adOpélon of'a total textbook series. . - o0 T

& o N : - . f

o b
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14 - .'_é:," :
. AN o
R o . '
The w1de§pread use of;aud1o Iingual technlgues in forergn language:.7f7{j; ‘
; ‘ teach1ng ‘has. g1ven rise to.a recons1derat1on of evaluativé proceduresfj:ﬁf,df
. The general ‘coriclusion has “been that . a truly- purposeful test1ng ,‘, AR Con
program “is orie. ‘which comprehends evaluatlon of progress ‘in the four- R

basic’ commun1cat1on ;skills;. in: control of’ structure vocabulary, nd’ R
1d1om, and in- acqu1s1t1on of cultural knowledge. ﬂ,:i S _”'J'qﬂ_.-;’
: v, atl ) o e i : o NQ - {f;' ;

Teacher Made Tests fﬁli '.ﬂjw'a ,;,‘:, E ~'-}w uwgg”"

k“-Even 1f aud1o l1ngual texts have accompany1ng test mater1als, : e
..usuggested that toachers dey1se add1t1onal tests .on the1rnown - e
i ‘cases, i ez Foee ot
e ich- accompan1es the textbook ser1es “In. others,. ere S
b 'ar1ety\1n ‘the test types. . Some:. oglthese mater1als "=;§wa;,“}

‘that they are not: suff1c1ent1y COmprehens1ve Ain’ terms‘ E
ﬂety of skills and the, control of structure and -
“vocabulary Furthermore; if. the teacher has adapted the. unit- 1n any S
way, by, add1t1on or deletion,” "the. test- will ‘no longer, be completely Valld ;'
ﬁCr1ter1on referenCEH test1ng should be cons1dered where appl1cable S

In construct1ng bhe1r own tests,'the teaohers should*be sure that the u’f?f;f',““

“tests reflect ‘audio=lingual aims and pr0cedures "The use,of NOR= i e
' contextual items for the . testing of structural - control and; vocabulary e
Vg 5 writing of con3ugat1ons, word lists to be" tra slated etey) is Tl .
practlce that is. only part1ally con51stent w1th the audlo l1ngual r;iw;' L

proach, - It7is suggested that test” 1tems “be presented in ‘increasing . :) -5~n?

W yder-of d1ff1cu1ty so that the. student may .not be d1scouraged at:"the B

" voutset’ “Where. poss1ble test’ 1tems should test: one “point only. ‘This ' L o

S part1cularly true 1n the test1ng o£ 'tructure vocabularyr and G .y
Aural“Comprehensron e g

I thé followlng types of tests ﬂhe students need not see any French
xhey ‘have-an: inswer . sheet conta1n1ng numbered or lettered ‘items. . -
Each example~1s heard only once, part1cular1y after th 1n1t1al few
tesis when students are*aware of the style and format : -

-

Sound D1scr1m1nat1on Tests 'ﬂ ~2'~f"z; ,}.df

o~ - L o i e LU R e ’-.

1'1’ The student sees a plcture of. a boy s1ng1ng ‘in-a“ cho1r Theateacher L
.-_;" pronounces a pair of senténces. . The'student ¢irgles on 'the’ §QSWerusheet

; the number of the sentence wh1ch‘descr1bes the" p1cfure.;“, '
l"r. 'h -":'b N ’, -" VO o \ o S C . t i :"-' Y .’ ,. .'

IR LRI ”j=iﬂf}' o E R P "_',?;f SRR EA
oo : . ~Teacher: . ~ -.1. I1- fait-son travail. ° i, P

2.7 T1 fait sqn travail.” =~ ff
.'%q B Iy ~ h s © N .
Qo ST e T - Luz EE P S
e T R AP T T LN GRS A




¥

The student hears a pa1r of sentences as those above, and c1rc1es
. the word :""la méme'" or ”d1ferent” on the’ ansWer sheet depend1ng on
the 51tuatlod' TP o

L The student hears a ser1es of three sentences one of wh1ch 1s
,f$\\;'{j d1fferent From the.other two. Helor 'she circles on the answer. sheet the
IS number of the sentence wh1ch d1ffer§ from the others i TR

Lo
1

P o Teacher:‘il Nous ‘avons ﬁ%oa%‘cadeaux
. . P ) . o ‘,{'t : o

Lo 2. Nous avons oS gate

) :
RS gateau

j,mp..;';; S 3, Nousfavons.trOEs cadeauxi

Ident1f1cat on Test. L ,‘/”e?,".j L “x‘,iﬁﬁ ~'ﬁf B f?ﬂ" S
ontification Test: - Lt LT e
The students see.d set of three or four p1ctures They hear a 51mp1e AR
‘~sentence and c¢ircle on the answer sheet the number of the picture:which. _
‘ﬁpgst Telates to that sentence. This test¥may also be used to test. . 'j;
geadlngstomprehen51on and vocabulary items. .- 3¢§‘_ - ST T

15 ”'.bm o 'Examplee Three p1ctures 1n 51mp1e st1ck form are- dlsplayed f.ff
I o - o 1 shows sun; No. 2, raln No 3;.snow The :
teacher reads a sentence once or tw1ce

1

T B . e

Teacher: ‘Il*pleut.lllki T "5?: | e

'Contlnuatlon Test' B T LT sy e

_ v;;f. The studen? hears a statemeft. The speaker then pronunces, three or -
“7z71f? ; %gour addltlonal statements: nly one of which' is.a logical cont1nuatlon T
s f.Eo;the thought ‘of the oF nal statement. The :student circles on the

-answer- sheet- the number of the. statement wh1ch most logically continues -
theathought qﬁ the’ speaker This; .type of test may be presented v1sua11y
f,q"g T as‘a test of readlng comprehen51on L B >

2

- AN

Speaker Je vals donner un cadeaul on ami. I

=_Ch01ce$ IQ Il,~alt beau temps

AR S

o’v

2 J'a1 toujour env1e de V1slter Part;r Q,ﬁu‘7f

K f teachérs dec1de that they would lzfe to make»up mulflpleu%hol, LT
YL cor pletlon tests 'to ‘be uSediin the testing:. sof aural comprehem51on, it\ e
S s suggested that aLJ completlon choicés‘shouﬁgjiijleft for the final * " vy

“n
L) .
. : L )
- . . 8,
v . e g ; « %
. T o ;. . cT
1 . s 0 :
e va
. g .‘:l -
- i S N~ -
)
. N o . S
: o koS & - . -
5 w» R o .
v . . o B
. . Lk . . .
a -
- .
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~s

. . . PR . e e .
L, T e L e
~§‘,T,ad cinéma. * . IR .

v

. gy ' SR
IR The second type of item frequently causes con§3510n wheﬁﬁﬁhe cholce§ S
: are presented because of the break 1n the cont1nu1ty of the Sentence., RN

‘

a S . -

Tenseodlscrlmlnatlon. v Lgxf.ﬁ»‘ ._??' S fmJ,.5

o . -
(For use 1ate in. LeVel I\and Th“subs@ﬁdept%kevels ) The s
a statement 1nvolv1ng\averb 1nd1cat1no a time period. On" 3!
S -ing answer shee® -he.or she. c1rc1es%the numbet Correspondlng 0
ol adverb1a1 expre551on of time. B s :
S, o i o L R e v

Speaker. {ﬂbn-amlge%t revenu.
AN . BRI

. Gl . .
’ Cho;ces: 1. demain V2=-hier'p3; 1a sema1ne prochlne

oy

. . . i LT . . -\ . ) .-"~’_':'m". .
7»«tm%ﬂ Control of Structures and Forms k» - ~ \ s
These tests may be used by ‘the teachen as supplementsz'f¢:> ”}.:'“. f:f';.j;f]?}
.;Fﬁ' Para11e1 Structures.‘ The studentosees—— o .
N Je regardeﬁ%e 11vr€ _f _Jé'le'regardeg,gmd"ﬂ T
:.@:b . ‘ . . PR . & % o l». .
The stuﬁent flllS in the blank space maklng the same changes asyin the .
modek7 The tesesman also be admlﬁlstered orally?%but th;s makes 1trvery o

ew Sentence w1thout’change of tense or: word er lﬂfﬁ:"ﬁg5".
¢ical items’ “in, their proper"places,_maklng ar el L
Jhe Student seeS'=”'3, S A R B \'J? e
e ’ R . .?s R E " e ’ T ‘.- . S ‘ J"\ L

N ’=;f;é';ﬁ4 P1erre'a t&h;ours la. me111eure note.-ukf-} e e

. . . .
Ce ﬂ.,l

. "He. of" sherwrltes a
'substltuting the 1

oy “:Hr a encore/comp051tlon/fa1re/Jean

S The student wr1te5' fh_~};' B R T ;
SRR T S T e e
o I WA R ST R

. . . R

i
LN




The student sees a series of unconnected words He or she must construct'
-a logical sentence without altering the word order. Tense and number
may or may not : be*stlpulated at the ‘teacher's d1scretlon.._The student -

: sees- L ) e . AR v

»

. , o - . : \'« . ; _l ST ‘ ) Y I3
o ../ vacancesvoyager pendant je d Paris. - - '
QF A . .g}&‘ . A C. «n' . ) ) B l E ) Lok
~oiet . -The student writes:. - - : e T
SRS 'Je voyage 3 Paris pendant mes,vacanCesf:, .
S Test g Vocabulary and Idloms R R _ B .
'. - . ’ . s "'» . . h .
' The follgwlng suggestlons along w1th those the teacher normally uses” e
"t . ¢ - wiPl’ offer-a’ wide range of choices. All of these require that the ‘
;ff‘;‘-- 7 students ‘be able” tq«comprehend what they are readlng - .None of these needs
ER ~to’ employ the Engllsh translatlon even at Level I Lol T T
N . . . . . o cem e ‘;.;‘ ‘—_ e - ,_.v. e N
_i. The student chooses an antonym (or synonym) of,an . .. ,
S A_'_-underllned oT . 1ta11c12ed word in a sentence.(' C -
< ”2 The stud t chooses a word which belongs to the same claSS« R

under11ned or 1ta11c12ed word in'a sentencehv
AR < The student chooses a word wh1ch is def1ned in a R
U . P o . sentence’ - f,._ ) ,: P . 'j ' flo;n

S . 4, The student chooses the word ‘that is m1551ng 'in a R
L T y R
) e Structure or 1dlom 1n a g1Ven sentence. S IR

. . DN ! .
B ; a e

PRI ﬁlfd‘f_hjh- JS The student chooses ‘the word or 1dlom whose mean1ng
R U bes flts a biank space in the sentence. s'

.4 P .

L : ~student has a dupllcated sheet of 51mplé draw1ngs. '
R He or she 'is instructed to place a “number correspondlng

E SRR “to & statement below the cortect p1cture.~
; ER : : g ‘ . - . '
R i . [ i E . Lo .
] . DE . . o
d J ' R 7 & . e !
t . ) et N . X ' ': ﬁ 4

o

s - - ‘ SR S ‘ R : Do

s
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Cont1nuous Evaluatlon T .'-' S f ,7 Ly

Evaluatlon of a student S ab111ty and performance w1th1n the 1anguage
“class is not sg;ely a matter of a few tests: and qulzzes adm1n1$tered
during the seméster or marklng perlod It is rather a continuous .~
process in. whlch every repetition, .or: ‘every . response to a dlrectlon'i
or a question,’ gu1des the teacher in determlnlng the 1nd1v1dua1
stud;nt s degree of comprehens1on and 1anguage performance.

In arr1v1ng at a spec1f1c grade for the mark1ng perlod a. number of
. devices.in-addition to the test and quiz: questions may be. brought to
bear. _The ‘teacher. may .at’ times, in the .course of.daily routine,
grade rap1d1y the performance of the individual ‘pupil as- ‘he or she ;.
.repeats the drills, manipulates adaptations and transformatlon dr111s,
or answers and asks d1rected questions. -

teachers may keep before themselves two sheets” of- paper, each on a .
- clipboard. - One sheet ‘identifies the students by seating position; the

‘as_they monitor:the activities dur1ng a tape drill. In- ‘the lower corner
of the, sheet are. recorded the date, tape, and class. .Each student
mon1tored réceives an- evaluative -score ‘based ‘on- the ab111ty to echo ‘or
to manlpulate a dr111 pattern. W1th1n a period of 10 ‘minutes, the teacher.
-can evaluate’ half a pattern. Not only*will these numerous scorés yield

a measure of the student's’ ach1evement but they Wlll also record growth
qghrough the, school year.‘~f. 5o '
Ind1v1duallzed grad1ng and pers0na1 growth is. 1mportant Grad1ng has‘
far more ,eneflts as’ encouragement and recognltlon of effort than 1t :
does as an 1nstrument of threat : : -

h

- .

4.

Reportrngito Parents-

W'The nagﬁre of audlo 11ngua1 1nstructlon ‘when used suggests a degree of
. .concentration 1nd app11ca on required of. students "that woulld seem to
‘inBicate the conventional means of ‘reporting ‘'student progress to _
‘parents .is got a1ways‘adequate Experience has shown that many parents’
[ question. the - Tmeaning - of the letter or nUmber grades normaily useqy ot
}espec1a11y during any prereaﬁ’pg phase when the" students do not . -
‘wfite the customatry paper-am@-pencil’ type?§ests.< They want to. know,
' how: the ‘teacher has arrived. at the. grade dnd also just.what the. grade

_{mlsunderstandlngs and foster cooperatlon and _good. relatlonshlps

S ‘_/ : -.'.

':Iﬁ orde 1o - be as QbJeCthe ‘as p0551bie the rollowlng sample rat1ng ,
sheet'. cah. be . used @s a gu1de for. teachers <A good average and poor R

:scale 1s useful B SN
"Ar General - v e .
oo . ?,§.4 ' — - o

- 1. Retentlon L F f"_.’.} i

2. Prevaratlon of wr1tten homewdrk

-

qu1ng the 1anguage 1aboratory or e1ectron1c c1assroom,‘ .

other provides space for'each student so that the teachefs .can make notes-

reflects. Am'explanatory'note to. students and/or parents- can prevent p’: .

o,
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Part1c1patlon 1n classroom rec1tatlon
fClas_rQOM5Work, o s e

SN

-,fh3;f Preparatlon of oral homework ”: oL } S ‘h n.

L e _;:;f1.°'Listehinng , :
KR b L o
. o - o 5 . T .. .. [ B : )
R a. D1scr1m1natlon of sounds AR T
,,.'. LE b. Understandlng the teacher i el . :
" P N g . o N R i
,ﬁ@ - c. Understandlng othe; puplls r; ' T T K

d. e Follow1ng o§a1 dmrectlons and 1nstructlons Rs_whh_iv"f E_a '~1 -
o M« ' - . ) ' FECEEE . . '_ “ I
A - cComprehen51on of moderately long passages
S . i § i s Y .
PO I 3 Understandlng and manlpulatlng ‘oral drllls ‘and dialog
S ¥ adaptatlons on tape

el & N

PSS
W)

&GfJQ“' S '.a;' Repeatang a word or phrase correctly R 1je;r f:'
& : e S S
s e B ‘gbf Repeatlng a. sentence correctly I%~ . T T
: s . . B e T
T P 4%@nounc1ng accurately L . ‘ - _— Coa
S vt o ‘ . o T T s

. : R . Speaklng w1th acceptable rhythm linking, aoo intonation. 9ol

n.

-~
&

,vQ-

T

. U51ng French for communlcatlon 8

& . . T e I . T

]
_0’

a. Readlng mater1a1 1earned audlo llngually It S :i‘
s .‘A\; s

b Comprehendlng new materlal and recomblnatlons w1thout
recourse‘to~translat19n . 5;f3 : ’-*~'.~3 . R A
S e ,»/ . EE v ‘ ) . .
LT 'f""ifc:- Manlpulatlng matérlals derlved through readlng
. . B .‘..a-'-: ' . .- ‘{ i . Lo e e . M . . " RS
ol S _ oo, . ,
S =~'4;’1Wr1t1ng

e ) C e, - - T BN

Loed Answermng in wr1tte

. '; %slgaudlo 11ngua11y

ERIC."

Aruitoxt provided by Eic:




: S_tixdeng -1dent1f:|‘¢$”
,ure on - to next '

l.._

Y . >
? e ,_' ..:_ N 3 .: .?

/ . .
1 ﬁtes d1§ferent proverb,s .on sllpsnof paper.

< %p d- tries to get other stu;[ents to
&t {t out. = .

L . . Ty

.o B . ) . A S L




E

8. Have studen exampl-e‘ o what French people de
recreatlon b_ i p1ctures An, perlod.l

‘:.;"H-“.v‘,g*%:Name vaai-lous :plcs ‘onv's of ‘pap :
ot et a dew JRoments . t’o organlzesh:‘Ls/her th‘oughts

[

-';-‘, ;,l'hey Wy demonstgate the;
oL adapt“’.mg ‘the fable,' egend
i lff ¢ S;ud%nts Can 1nte k:

:‘"w"" ‘This. cinvbe; :done. 1ndi_y1dua1 ly or-b ,_havﬁxg the
dn &n int rview’ being: *gonducted by: &Ll '

G actwlgy, have studentsswritelan. art:.‘tle
ahe hlgglhghfs of the*xmtewlew\ 2

LT

of
ke an@t,aoga,es ,‘ >ch1pansons -

rai unlts prév?(o):lsly* enc

--fon a§ gé’@chem for a- ay "
' ,.,-_plans d offer, assistance ;md
- Thig gan #lso B® done-with elgr
‘.schooi‘student%%gexem to e.moy
N AR Uﬁt o
"I 7 Have ‘studehts organize- and p?ﬁtlupate ;um & French %pee;:h:. N
"-festnal wlth caﬁs‘gorles, such.as ), oz‘aI;; ;nterpr‘état;.onf oratory, _
Thls can ‘be. an»mter-scho' 31 aswell'-as an intra- - -

b3

. ‘-;_

-1@1;0 etc .
twg.t

EESURTRE Forl he mo‘re cag,able%gtudent% or1g1 7
Do ' t}fbm |

.Ctudents can produce the Wi erlglnal fllmstrlps or sllde shows o _‘
,of EY French tG‘plC' of thelrﬁwn osm ' They can write varlous T
,scrlpts whlch may‘*d1$§% in ten of the audlence ra

. - |
e b v .. S _«a‘ . “,;"H .
- s . Lo v, o . :
. ~ Lo - . . .
S i ko . . v,
. L . L, - = ) .
o d e, .
R .
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‘1ts h1story

;encounterwin a-restaurant; d.e., "You dropped your fork,—Ask.

1n1ng table in class. Teach students the names for

idlfferent eating: ‘utensils, etc. " Make up a set;-of cards on

hich.you describe individual problems, etc.,. which one miglit

‘waiter: for another one." AT capable student or the tea her -

J'an lay-the part of the waiter. As the meal Progresses;you-

'ﬂstudent to select a new card from the ones that rema1n.-s

;.lfAfter students have done . 1n1t1al research and read1ng about the
history of a part of the Franco-world let them do ‘a Ppictorial -

history of the 51gn1f1cant events,such as prepar1ng a mural of

s

ﬁ}Jeopardy Divide class into. ‘teams. Teacher: gigps name of a

..person, place, or event. ‘- Students glve the questlon that would

lg1ve that answer. = -

Example. Teacher says "The Louvre." Students should

-say, "Where is Leonardo da V1nc1 s pa1nt1ng of the, Mona Lisa? -

o

'If you are lucky enough to have lived in Paris -

> = as a young tan, then wherever you go for the - ~“'7'1!"}'
" rest of your life, it stays w1th you, for Par1s S
. is a movable’ feast. , - o
- . . . . Y . L . '." ‘ R . . ' , .
' A . -+ Hemmingway " .
Q. . '._.' Y " r 1 ) - . » "v A ‘ e
. . S .
. - . . :
r , Lol el .
: X S
- _“ _\ ; , .‘e . . . ‘Q' .
Y S : . : .
r { . '@ ot ’ -
2 . . . {" q. . . : . .‘
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O

‘Objectives.and this language gu1de, as well .as the ide

Aruitoxt provided by Eic: .

@

e follgwlﬁg mater1a1 is taken wlth sllght'adaptatlon> from the-

Klnley ngh School Currlcula Development Project,. a product of a worg-,

@shop held in 1973. It is :
. secogg%ry level and"could-
”for '

~good summary of French activities at the
‘a most use€ful tool in serv1hg as a pattern
ools to work on the1r own . currlculhm pro;ects ' :

Ve
N

.Some proJects, currently undertaken, Can. now- be a551sted;through docu-
ments such as the ‘Foreign Language Program Guide, Féundat 'n Program
! Ication of
the Performance Expectations. .These should be most’ he pful in arriving ,
at a. c1ear plcture of the school's 1nstructlona1 goals and obJectlves '
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* FRENCI LANGUAGE I A-B. 0805 -

OBJBCTIVES-GENERAL_

» ;,-gla, '1, To develop the skills of understanding, eaking, reading, -

and writing basic structures of the Pr language and S {': e
, rFrench sound system; , ; : T T

A
N

2. To develop an understanding and apprecistion of the v_'
French culture.: . Do : : o

DESCRIPTION: ‘
Tbis course will have ‘an emphasis on oral. communication.. .
For this purposc, the phonemic system of the language will
- be stressed (letter sounds - pure 'vowel sounds, nasals,
consonants and semi-consonants - syllable combinations

. for ‘accurate word and sentence pronﬁnciation,viﬁtonation
o patterns, liaisons, elisions, .and stress) .
- Basic’ utterances such -as greetings, time telling and asking,
classroom conversational ‘terms, fumily related activities,
expressions of surprise, disgust and happiness, also.will
be presented requiring a spontaneous reaction and under-,
standing. _ C g,, N ’ o

M
Basic grammatical structures and vocabulary will be. cover—
ed in context. However, spontaneous. recognition of: v&cab-

-~ ulary'items- out of context will be ¢mphasized, too.A To A
i communicate in the target language one must grasp the mean- e
f‘ - 1ing,. isolatqﬂ or’ in context, %without conscious reference to -

” English :

Visual aids vill be used to ecEentuate thc-meaning of an T .

isolated word, or expressions. ‘But dn-the absencé of-a R

visual _aid, the student will be required to recognize%v ' . "
\\ghat word or expression upon hearing it. Furthermore,She or.

_ he, will be-required to accurately use it ‘in an expres- . R 4
" sion. of one's dwn tggether with:the: correct. manlpulatLon of an "g_' NS
cppropriate grammatical structure learned . . AR

L

% k R}

@Reading -of materials already lenrned orally will égizforce P Y
- the knouledge previously acquired. . R

. . . : ¢ : e .

”Uritten communication will.have a secondary but also - Qﬁbortantu X

" consideration. ‘Written. exercises, quizzes, tests; or -;

- exams will quire ‘correct spelling.and sentence structure.. . .®
. But this will be simplified on,the basis of the oral ex=-""" '
.- pression already mastered. ‘ . :

28"

v . . . . . . s .
o . b . . ) .

N
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.”Culture will be covered bj means of films (travel and education- -
- .al) on France and its various aspects of’ French c1v1112at10n '
. Native speakers uili be invited ‘who" uill contribute uith - o
o aspects of -the traditions, customs, ‘mores, food, industry, ed-
,,Kﬁucation, ‘music; sports, forms . of address,vcourtesy patterns,
" kinesics, onomatopoeia, and realia, vwith an opportunity for
. discussion. :There will be also reports and . projects on the .
< “mentionea ‘subjects involving students in their preparation
. and research.~ . :

The introduction to French culture should be an. integral part
. of the. teaching of the language so that the student‘can obtain
. a keen insight of vhat goes on among: the people who iise the
. language which one 1s studying; but, it should not substitute
. for language It should “simply ‘serve to stlmulate the student'
interest in learnlng about France, 1ts people and its language

h PRE—REQA,SITES" - o : b:Vfﬂ“; }:ﬁifv‘v' ?"-',: .
o . SRR E S

Hone. Except A is a pre-requisite to B.. __.f

-coan-* srnmnn 1n~nnnAv10RAL TERHINOLOGY o ;{'?“ -

s

'S

cocvxrzvn- The Student shall “eat ',5'"’ “..?%%-

o
s . . -

- a) ‘Demonstrate orally the rudimentary proficiency in-»
' volved 4in understanding and speaking: the French lan-
.+ 'guage; -1.e.,be able to amswer and ask’ questions on a-
. 1-1 basis (student-inatructor) o " g

.'b)-'Demonstrate a basic mastery ‘of the French sound sygtem..

‘c),jBe able to use knouledgeably basic structures of Ftench-'7

. "grammar. SRR o e ,
s ,‘.d)f”Know basic Frencb'exﬁressionsli_f e f"‘ ,r' . ;)“;,
” Q;?,. ;Q; ‘é)‘ Be able ;0 recognize and react to isolated vo:abularl..fifV5
IR a ) _,words and/or expressions. - %“. A :ﬂv’ ﬁw{,
' ;?;. q;_: ;;f)i Be’ able to. read and undgrstand’ simple vritten paasages.
a ' t') - K,noh major cultural as[ects related to i:he French speak- s

h) - Be able to perform in the'French language in a-manner f

'4_acceptable by an educated native speaPcr. ’ : :
1) Be able to understand dlfferentlate and dlStlngUISh the
dgrammatical tetminology- gender, case, number, etc. )

a-

Lo Lo




| AFFECTIVE:

The student shall .1.?._

“fa)ﬁfEnjoy the experience of being exposed to the learnina of - ”;.f' .
aa;{:fanother language . - e . S
l;i'l N R Appreciate the advantage of becoming acquainted vith an- .
- v o other culture._g; ‘ . : . A
aifc) Develop a sense of toleration, respect and undcrstanding o
N i'lof ‘the foreign ways, customs, ttaditions and values. R _v:-f-y
Wd)i_Feel that the study of a foreign language is a gronth pro-i'"i
.. cest contributing to- personal and Soc1a1 development IR
- thinking and educatlon E s'”- - N
g A T BRI L e .'4_"‘..
' -e)-*Feel that oral forelgn language development ‘and understand-“ '
.ing contrlbute to the 1mprovement and better understandlng ’
. “of one s own nat1ve language -and cqlture
‘ - £) 'Strengthen knowledoe of the contribution of(foreign peo- '
8 S - ples and- nations to the U S. and the wotld. A'1u .- .
' i) %evelop a sensitivity towarﬂs "educated" guesses when stu—
@ : o _dying the oral or, written’French 1angua°e. St -
D K., Understand that French and English differ considerably ‘ v
. ’in sounds, stress, structure and pronunciation. U e
' .1 Experience self-assurance and confidence in vhat one knows ;Q.‘
: B | : e Tl e .
A :; ' m): Strengthen aesthetic understandinga. S ;:""-v Ce s -
SPECIFIC BEHAVIORAL GOALS B - v,'- ) '..:35- T
' . In class the student shall 9*,-’ ?‘ff]“'f_ ST e
B a) Participate in a11 ora1 practices required by the tea- Lo
: ' - ‘'cher.as a group. R S o ,-’_ , s
. . 11 . "‘-e' : \ - y ' ‘) P
i ’ b) Contribute voluntarily in" the answering of questions or )
T ' ~»'participate orally .at 1east once.in, every class period LT
- o when callﬁd upon. o :_ o R O f{ o
ot TR e) Maintaln atteqbibn and ﬁg{ he51tate to 1nqu1re iF LT
S - ‘somethlng is not clear “/Q : K _ f% ' ;”;_A ;’f g
o @ . .‘ L . ) 5 '." L
[ te :J' ' TS,
2 v, d) Hemorize ‘and perform ohe ‘part of the oral d1alog for the ;giQ‘;
. IR S class at least once’ everyﬁ«w days to two veeks, ;;_,‘_ EERRCT IR
oL . R S ” .
5 _ T e) Submft.all assignments when due. {_. W7?'g;'A * ;;:f'.: $:“$pa{ 2
, ;'f;" i:Zl£);‘Evidenée’on\gritten\quizzes and exams a minimal‘knbw- ;_;,i T
R '.ledge of 65-757 of the material being covered.‘pfgm. S o
Q . X L (j,* .~ ; - aé : .’E"“.'
IR Vo £ S Y T T

W ¥e
o

s
'Y



-T;f;jff~4 , d,h):jContribute to the class progress by speac.ng in a 1oud i L
T '}-"_~and clear voice, even when not %ure of a correct o g

Kl

‘fi)[jBe able o reconstruct written exercises. ‘~lh[f$\\:‘_ Lwe

L :l) ﬂtake dictation using familiar vocabularyq’nd retain. - g
L . the idea ‘mentioned in the sentence . for the success-'~- S
S © 4 ful writing of the sentence. R wij’,w’f ..p o e
R X ' ST BN Lo
2). read and understand short passages written in the . .
L o ) llanguagelusing familiar vocabulary and cognates. ]
R ! ' -
: “5.ﬁ 'p o 3)"recognize vocabulary in and out of context.a oL
3 Evidence a. positive attitude touards the classroom ex-f L
o -perience._ : : o

B ....['k)l.Understand the spoken language at normal speed in the"{gf,t_ll; gxf
P T classroom, within the range of vocabulary, and ‘be able_ S

_‘to ansuer questions.. R SRR

TERHINAL cozu.s- B L T

) ‘:J.

et e

‘Exit Evaluation°Behavior. To ohtainﬂatuleast'ap"CﬁWgrade,:the - e "
. student ‘shall ~ . . R r:zW.Ln . o '_"‘n'. : R

e

fa a) ‘Have regular attendance and participation (regular to ’f“'
" be- specified by each instructor) :

T
¢

e L b)-:Given a~writgen exarn vorth 100—points, ‘on aspects of granmar,
. _ .~ wocabulary and/af culture, réspond correctly to at least '
BRI R © 65-75% gf the questlons R o

.'-:f:",-;c) 'Given an oral test of 3 minutes, the Student ShOUld at- L

'.ufﬁ;iﬁuﬂ’n o 1.‘ to use acceptable pronunciation e r“\ 7#f7’_,‘_¢; SR
o aE 6 ; ‘ S L R
TR TR S R . .
SR 20 te demonstrate~understanding of the words adh sen-
DR tences being-pronounced.. uv~>.,,_ ;3 W = . -_. {

P

%’*,} L e . . E

o
.

."

P

E;Qf'-; 'f'l u1¥3; 'To use proper intonation patterns (surpfise, aéproial;f o .
ST e dhsagroval, TR R L

4 e e S . . DL : o
R N B . S .
BT A _to incdrpprate the necessary bodx»movements aﬁd S ;f

v ot fﬁ u-gestures when appropriate. "ff- N S Do _i”g‘ .

L yg \Submit all reports or pfbjects and. all vritten assign-l"
S 2"1 ments specified by the instrucqpr. T

AN




Introduction

' éi_’-“nethods of FOrming Plurals i,

. o 1
R f)*:Iﬂiomatic expressions
"~g):.Re1ationships of modifiers to nouns and verbs:,‘Gb*ﬁf.ff?:f‘:ilf*;fh

.h)fwkules of pronunciation

s comfugarten h e

: },;‘{"c)' "jlerbl’ét're: [ B

. ;/"""; {"“"{fgg$fgl
L A POSSIBLE cougsn cor Tmrr mnscnmnm

-~'Eirri,il PLAN I “11;': - .j;‘;;i_ﬂ;fﬂf

rm:uca 1. LEVIIL 1 . SE'ESTERS A<D

."'. .

:a)i Classroom atmosphere'
maps, slogans.?.V-/

o R

_ fc)“'Introduction.to the French alphabet ahd sound system, :°53¥?ij‘ﬁ"

*gstressinggthe Sounds that differ;from.Englishf"-r, 1 u;j?;

P

ue, all vouel. sounds, pure ., it hthongize : ;fff f‘"’fﬁ

__) Introduction to some basic greetlng patterns accompanied
' by some body movements.},l R :

e) Point.out rhythm and melody of sentence.

"iFrench Language Content Basics.:‘ R Tifff'ﬁxr v
-Q”a) Grammar ;;,H_.,ﬁ - ,nﬂz;._-: T .
_b) ’Parts of Speech "T[ ,}';g.tj ?'ﬁifﬂv s S

e)“‘Methods of designating tense

o

e LA
Dot e e T we

T . ‘o

P i Hogphologz )

a), Present Tense er verbs (travailer, rég

_;1.{~name of ‘verb & infinitive Q. f
2. infinitive ending RETRIE A
3' Stem N '.__ Ly ",, PR f , . . .
;4.’;Concept of person - number R

.' .o T Ty | -’ -;,)

b) Subject prono}ns - 1 ison .fnous écoufons
: g q el sion - j‘ecoute




